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EXECUTIVE SUMMARY
This report represents the findings from the independent impact assessment of We Love Reading (WLR),
the most prevalent project of Taghyeer, a beneficiary of the Societies Empowerment Fund (SEF) of the
USAID Civic Initiatives Support Program (CIS). Taghyeer, established in 2010, aims to build capacity in
children and adults to become agents of change through hands-on training, in addition to providing a
network for support, and mentorship. The impact assessment aims to provide CIS and Taghyeer with
overall feedback on WLR's performance vis-a-vis stated goals, as well as feed the WLR's strategic planning
process, capturing perceptions, intents and outcomes of WLR's activities among key stakeholders,
including WLR staff, partners, volunteers, children, and community members. It also aimed to capture the
effectiveness of WLR's interventions and mechanisms, operations and partners in achieving stated
objectives, as well as the sustainability of WLR's results. Building on that analysis, the evaluation’s findings
and conclusions aimed to inform learning for USAID CIS Phase II strategic planning, with practical and
actionable recommendations for WLR. Key findings, conclusions and recommendations are summarized
as follows:
RELEVANCE
WLR is aligned with the organization’s mission of “building capacity in children and adults to become
agents of change through training, in addition to providing a network for support, and mentorship."
Although WLR's theory of change is well understood and expressed by the WLR team, there is no
document that clearly expresses the thinking or philosophy behind the initiative/model, revealing a need
for articulating a theory of change/logic model. While the logic flows in the theory of change for
engendering a love of reading among children are clear, the causal logic from engendering a love of reading
among children to becoming a change-maker is not well-documented or clear. While training of volunteers
to lead the initiative in their respective communities bolsters the concept of building "change makers",
programmatic activities for children focus mainly on engendering a love of reading, and the causal logic to
becoming a "change maker" as a by-product is not very clear. WLR is relevant to and fill needs of children
volunteers and the community at large tackling the largely nonexistent reading culture in communities,
weaknesses in reading comprehension among children, and the lack of recreational or cultural activities
for children, particularly in rural areas.
EFFECTIVENESS
Cultivating a Love of Reading and Change-Making: WLR is very effective in cultivating the love of reading
among children, noted by volunteers, parents and donors alike, but only somewhat effective in creating
"change makers" in the communities.
Behavior Change: While not within the stated objectives of WLR, positive changes in behaviors and
attitudes among children has been witnessed by volunteers and mothers. While studies have been
conducted to support this claim, there remains a need for a more rigorous causal study of behavior change
linked to attendance in WLR libraries over time.
Organizational Structure: While WLR’s current functional structure supports the implementation of WLR
initiative and the realization of its goals and objectives, the hierarchy and centralized decision-making
sometimes hinder efficiency of operations. The organization could find ways to better benefit from
delegation of authorities and learning support offered by their partners.
Working with Volunteers: The volunteer-centered approach effectively allows for cost-effective delivery
of programming, as well as a trusted focal point in each community. Nevertheless, volunteers are seeking
some form of follow-up and connection to the WLR umbrella, revealing a need and an opportunity to
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better strengthen this volunteer network for improved performance. While the volunteer base and loose
structure matches the philosophy of WLR, the lack of reporting and consistent documentation of
volunteer performance is hindering WLR’s ability to effectively capture change occurring, and maximize
performance and growth. WLR could benefit from minimal structuring of reporting and feedback to
ensure consistency of approach, tracking of performance, and addressing need for support by volunteers.
Training as an Outreach Approach: WLR face-to-face trainings are very effective in building volunteer
capacity to operate libraries and help WLR performance. Suggestions provided by volunteers for additional
training content indicate a desire to serve communities beyond engendering a love of reading, and thus
offer an entry point for training to cover topics on change-making.
Working with CBOs: As an approach to community entry and reach, working with CBOs effectively helps
WLR performance by establishing community trust and in-roads across all governorates. Nevertheless,
there are institutional factors that differentiate one CBO from another in the WLR network, giving rise
to a need for developing the criteria set forth by WLR for the selection of CBOs in the field.
Recruitment of Children through Volunteers: Working with volunteers to recruit children is effective in
that most volunteers are able to attract over 10 children to their sessions regularly, which supports the
positive performance of the initiative. Nevertheless, volunteers encounter common challenges to
recruitment, giving rise to a need to jointly explore ways in which volunteers have overcome these
challenges in order to improve the performance of WLR. Moreover, WLR could benefit from increased
parental awareness of WLR objectives and activities, especially parents of girls in order to better facilitate
volunteer recruitment of children.
Book Selection: Book selection has helped engage children, which in turn helps the performance of the
initiative. While the 25 book package is designed for reading for six months, one book read once a week,
for those volunteers interested in continuing the read aloud sessions in their neighborhoods or those that
read with a higher frequency, the number of books are insufficient to maintain continuous child interest,
giving rise to a need for access to additional reading material that fit the WLR criteria in order to improve
WLR performance.
Rights-based and Women-focused Approach: WLR’s human-centered design, reflective of a womencentered and rights-based approach that support the performance of the initiative in that it empowers the
women to play a role in their communities, and it supports the children to exercise their right to further
their education.
SUSTAINABILITY
The WLR model is sustainable to the extent that it is human-centered, relies primarily on volunteers in
the local communities (community-based), and is relatively cost-free. The ownership created among
volunteers and wide donor base contribute to sustainability. Although almost up to half the WLR
volunteers reported to have sustained their libraries, due to lack of clarity in definitions of active
libraries/volunteers, it is not possible to draw substantive conclusions about sustainability of libraries
among WLR volunteers, giving rise to a need to establish a clear definition of sustainability inclusive of:
training date, first session date, frequency and number of read aloud sessions conducted, number of
children in attendance. Nevertheless, there is strong evidence that volunteers are willing to continue
their libraries, and sustainability could be supported by WLR's additional attention to provision of
additional reading material, addressing challenges to recruitment, problem behavior among children, and
follow-up and networking support to volunteers. WLR's continued attention to volunteers' desire to belong to
a movement larger than the individual could support improved sustainability outcomes.
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MONITORING & EVALUATION
While Taghyeer is developing a Quality Management System that includes tools to measure the indicators,
this system and set of indicators are not organized into an overarching M&E framework or a Theory of
Change matching WLR's mission, reflecting a need to align current M&E processes with strategic planning
objectives under development, to capture change, measure impact, and bolstering the theory of change
with measures and results. While output indicators are in place, inconsistent documentation places
potential limitations on WLR's ability to track actual outreach. In the absence of qualified and dedicated
personnel who can run and manage M&E activities, the lack of a robust M&E framework gives rise to gaps
in reporting. Key components of WLR's theory of change are not currently being measured including
change-making, love of reading/reading habits, and behavior change. In order to measure such change,
WLR needs to track libraries, volunteers and beneficiaries over time. While the WLR mobile app currently
under development can support the data collection functions significantly, there remains a need for
verification field-reported data.

RECOMMENDATIONS:
RELEVANCE:
 Articulate a theory of change/logic model, and make the intended impact and change the organization
hopes to achieve explicit. Refine or bolster "change maker" logic flows to ensure that "change maker"
programming is more prominent. This should include clear programming focused on development of
the change-maker. In order to institutionalize this theory of change, it should be linked to strategic
planning and M&E systems.
EFFECTIVENESS:
Performance Against Objectives:
 Capitalize on WLR's strength in cultivating the love of reading among children, and continue to
build on that strength in delivery of its programming and its promotion. Institute and track
outcome-level indicators in order to capture the effectiveness, outreach and impact of
programming.
 Augment volunteers' leadership potential through training and programming that enable them to
become active change-makers in their communities.
 In order to better track the impact of WLR on behavior change, consider conducting a rigorous
causal study of behavior change linked to WLR libraries tracking a cohort of WLR children
attendance and children's behavior over time.
Organizational Performance:
 In order to improve organizational performance, consider a review the organizational structure
to allow for more increased communication, staff empowerment, delegation of responsibilities.
Consider building the capacity of staff and gradually move to a more decentralized management
structure for improved efficiency of operations. Continue to improve the standard practices to
cope with the growth of the organization and ensure successful deployment of systems once
finalized.
Training:
 Augment the training programming to enable volunteers to better serve communities beyond
engendering a love of reading, inclusive of: Skills of dealing with children’s problem behavior,
Recruitment of girls; and Leadership skills.
Working with Volunteers:
 In order to better document performance and growth, WLR should structure reporting and
feedback from volunteers, and field operations for consistency of implementation. Such a
feedback loop would also address the need for support by volunteers, and enable them to feel
as if they are part of a larger network. Consider developing a regular communication and follow
4

up plan in working with volunteers to clarify volunteer roles and responsibilities, manage
expectations, and support volunteer needs and M&E objectives.
Working with CBOs:
 Develop the set criteria for the selection of CBOs in order to maximize WLR partnership
performance. Field visits by WLR staff and creation/implementation of volunteer recruitment
criteria with CBOs could support increased alignment with WLR objectives and performance.
Recruitment of Children through Volunteers:
 Explore strategies for actively engaging male children during the sessions, and address difficulties
in recruitment of female children in attending the sessions.
Book Selection:
 Consider developing guidance mechanisms for volunteers to augment their libraries with books
aligned with WLR criteria, potentially in collaboration with partners' expertise. Consider
expanding the 25 book package.

MONITORING & EVALUATION
 Design an M&E framework and Theory of Change that align with strategic goals. Attention should be





placed on developing robust measures to track outreach, creation of indicators and tools to measure
change-making, love of reading/reading habits, and behavior change. In order to measure such change,
WLR needs to track libraries, volunteers and beneficiaries over time.
If WLR wishes to know the extent to which they engender the love of reading among children, WLR
has to consistently consider measuring indicators such as the number of children in attendance and
the frequency of attending the sessions among the same children.
Establish a dedicated M&E position, and augment M&E capacity among relevant staff members.
Augment the mechanism designed to obtain feedback from WLR volunteers, taking advantage of
opportunities to do so within the APP under development, ensuring the APP tracks frequency of
reading and number of children in attendance, questions on key objectives and strategic goals.

SUSTAINABILITY
 Establish a clear definition of sustainability of libraries and/or active volunteers, and ensure the


definition is shared and integrated into M&E measures.
Challenges to sustainability relating to finding locations, additional reading material, dealing with
children's behaviors, in addition to community and gender related challenges need to be addressed in
order to support wider impact and sustainability.
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EVALUATION PURPOSE,
QUESTIONS & METHODOLOGY
EVALUATION PURPOSE
This evaluation is intended to provide CIS and Taghyeer with overall feedback and strategic
recommendations on We Love Reading (WLR), a cornerstone program to Taghyeer organization. The
evaluation will also examine the M&E practices and systems adopted by the organization to help measure
impact and will provide specific recommendations to augment their current system.
Specifically, the purpose of this evaluation is to assess how relevant the project design is to stated
objectives and goals, how effective the project was in meeting its objectives of:
 Instilling a love of reading among children; and
 Creating agents of change among women and youth in their communities1;
 Empowering women to become leaders in their communities.
The evaluation also aims to assess the sustainability of project outcomes and practices; to identify factors
contributing to outcomes and sustainability; and to provide recommendations on how to make the project
more effective and more sustainable.
In order to maximize the use and learning of the evaluation, INTEGRATED worked closely with WLR
throughout the evaluation process, ensuring the assessment design and questions are of relevance and use
to WLR and do not overlap with other ongoing studies, sharing findings and conclusions with WLR, and
developing practical and actionable recommendations to make the WLR model more robust and
sustainable.

EVALUATION QUESTIONS
The evaluation looked into key questions discussed jointly between INTEGRATED and Taghyeer to
address key separate yet interlinked areas of review namely: relevance, effectiveness, and
sustainability/impact.
The seven key evaluation questions that guided this evaluation are outlined in bold in the table below,
supported by sub-questions in italics that guided the key informant interviews and discussion guides:

1.
2.

3.

1

Relevance
To what extent is WLR aligned to Taghyeer overall mission and objectives?
To what extent is WLR design based on needs of community members?
a. To what extent is WLR design based on needs of children?
b. To what extent is WLR design based on needs of community volunteers (youth, women,
people with disabilities?
Effectiveness
To what extent did WLR achieve the planned objective(s)?
a. To what extent has WLR been successful in cultivating the love of reading among children in
the targeted communities?

WLR has not defined "change makers" in any formal document to date.
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b.

4.
5.

6.

7.

8.

How effective has WLR been in creating youth and women social entrepreneurs/change
makers in the communities targeted?
c. To what extent has the involvement in WLR been successful in contributing to change
attitudes and behaviors among children in the communities targeted?
To what extent does the organizational structure support the implementation of WLR and realization
of its objectives?
To what extent did the approach/methodology followed by WLR help or hinder initiative performance?
a. Working with volunteers approach
b. Adopting different training models
c. Working with CBOs and key organizations in the field
d. Recruitment of children through volunteers approach
e. Book Selection Criteria (themes, criteria,.etc.)
f. Rights-based approach
g. Women-focused approach
To what extent does the organization’s monitoring and evaluation system effectively capture and
report occurring change and measure impact?
Sustainability/Impact
To what extent is sustainable change anticipated for WLR program?
a. To what extent did WLR integrate sustainability of interventions into design and
implementation?
b. To what extent are WLR libraries accessible for its targeted beneficiaries?
c. To what extent are female children continuing to access WLR libraries as opposed to their
males' counterparts?
d. What would be required to ensure any change achieved can be sustained?
Monitoring & Evaluation
To what extent do the organization’s monitoring and evaluation systems effectively capture and report
occurring change?

DATA COLLECTION METHODS
The evaluation used a mixed methods approach, combining quantitative and qualitative data to measure
outcomes and to explain issues underlying those outcomes.
a. Quantitative Methods:
 Survey: a phone based survey was conducted with a random sample of volunteers who have
participated with WLR during the past years (2010-2016). The WLR volunteers' database was used
to identify the total number of volunteers and to conduct phone surveys with randomly selected
volunteers. The phone survey aimed to capture statistics that reflect the opinions of the volunteers
of the WLR regarding their participation in the program, the effectiveness of the training received as
well as their experience in running read-aloud sessions. Sample size was calculated based on 95%
confidence level and 5% confidence interval is 278 from the total population of approximately1000
volunteers throughout 2010-2016.
 Observation: The team visited three read aloud sessions conducted by five WLR volunteers. The
observation aimed at generating in depth descriptions of the reading aloud sessions. The observation
tool assessed three main domains including indicators related to the venue (safety, cleanliness and
appropriateness), the volunteer’s skill (in initiating, conducting and closing the sessions) and the
children (their level of engagement).

7

b. Qualitative Methods: Qualitative data was drawn from: a) Key Informant Interviews
(KIIs) and Focus group discussions (FGDs) as follows:
 Key Informant Interviews (KIIs): 14 KIIs were conducted with the following:
o WLR program management and staff: 5 KIIs (Taghyeer Director, Quality Management
Representative, Project Manager, Trainer, and Regional Officer);
o Partners: 2 KIIs with Ministry of Culture (MoC) and a Publishing House Representative;
o Donors: 2 KIIs with UNICEF and RTI;
o Volunteers: Those who are active and are consistently running libraries (5 KIIs; 4 of which
were conducted through phone).
 Focus Group Discussions: 12 FGDs were conducted as follows:
o 5 FGDs with volunteers: ( 4 female FGD, 1 male FGD), total number of participants was 36
distributed as follows:
Number of Volunteers
Area

Females

Males

Amman

8

0

Zarqa

10

0

Irbid

8

0

Ajloun

7

0

Karak

0

3

Total

33

3

36 volunteers

o

5 FGDs with children, with a total of 42 participants, distributed as follows:
Number of Children
Females
Focus group 1
4
Focus group 2
6
Focus group 1
0
Focus group 2
3
Focus group 1
0
13

Area
Marka
Karak
Ajloun
Total

Males
5
2
8
5
9
29

Age Range
6-12 years
8-10 years
10- 12 years
6-10 years
8-16 years

Total 42 children

o

2 FGDs with parents and community members, with 14 participants distributed as follows:
Number of FGD participants
Area

Females

Males

Zarqa

8

0

Irbid

6

0

Total

14

0

14 Participants
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Based on the above, the total number of FGD participants was 92, of which 31 were male and 61 were
female. Selection of FGDs participants was based on a criteria established for each individual group. For
the volunteers FGDs, factors such as age, gender, and geographic area (north, center and south) were
considered. And, for children and parents and community members' focus groups; a convenience sampling
was followed and facilitated by WLR volunteers.
c. Document Review: The evaluation team conducted a review of the project documentation. The
review enabled the team to gain a thorough understanding of the Program background, including its
goals and objectives, intended beneficiaries and partners, and implemented activities and results. The
review yielded valuable information that helped inform the evaluation design. (Detailed evaluation
design including data collection tools are found in the Impact Assessment Design Scope
Document in Annex I).
DATA LIMITATIONS
Whether for qualitative data or quantitative survey results, the evaluation’s main source of independent
information is based on self-reported feedback of project participants; direct and indirect. Self-reported
data reflects individual perceptions, which may or may not closely reflect reality. To mitigate this limitation,
the evaluation team triangulated all findings to ensure consistency in findings and results.
In selecting sampling for the survey, the evaluation team discovered that there are some inconsistencies
in the data collected by WLR as well as deficiency in information due to lack of documentation. The
evaluation team has aimed to mitigate this limitation by working with the WLR quality assurance
representative on gathering as much data as possible to enable a certain level of randomization of the
sample pool.
The evaluation team experienced difficulty conducting observations for read aloud sessions run by WLR
volunteers, due to timing of the evaluation which coincided with school exams period when libraries were
not in operation. However, the team was able to arrange and coordinate for additional observation
sessions, albeit later than originally scheduled with assistance of WLR team, and a total of five library
observation sessions were conducted.
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PROJECT BACKGROUND
Taghyeer, established in 2010, aims to build capacity in children and adults to become agents of change
through hands-on training, in addition to providing a network for support, and mentorship. Taghyeer plans
to achieve this goal through its portfolio of projects, the most prevalent of which is We Love Reading
(WLR). The establishment of WLR preceded the registration of Taghyeer, as WLR was founded in 2006
as an innovative initiative of a practical, cost efficient, sustainable, grassroots approach to child-centered
reading, involving women and the community. Targeting children aged 4-10, WLR focuses on the readaloud experience to engrain the love of reading at an early age Taghyeer was formed later as a legal
umbrella of WLR.
WLR has received several awards and grants by international organizations as follows:2
Duration

Organization/Program
Name

Funding level

2008 -2016

Reliance

office space and quality assurance services

2008

Synergos

US$ 34,000 (personal award)

2013

Aramex

In kind support – shipping and logistics in Jordan and to
Ethiopia in 2016

2014

WISE Award

US$ 20,000

2015

Star Award

US$ 50,000

2010-2014

Karajeh Law firm

In kind support

2013 and 2015

Microsoft grant in software

US$ 81,500

2014- 2016

Thomas Reuter Trust Law

In-kind legal support

2015-2016

IDEO.org

US$ 180,000 for developing the WLR model for scaling

2015

USAID- FHI360

JOD 14,000 for Quality assurance system

2013- 2014

MEPI

US$ 70,147

2013 - 2014

2013 - 2014 PAP Ecodit/USAID

US$ 149,913

2014-2015

Fetzer Institute

US$ 65,000

2014-2016

LitWorld

JOD 9,7911

2015

USAID- FHI360

14,960 JOD

2015-2018

UNICEF

US$ 1,345,918 (JOD 952,910)

2015-2019

RAMP/RTI/USAID

JOD 1,380,568

This evaluation examines the WLR implementation period of January 2013 to January 2016.
WLR trains local women and youth to hold read-aloud sessions in public spaces in their neighborhoods
where books are routinely read aloud to children, which represents the WLR “library”. In this manner
WLR aims to create leaders and social entrepreneurs in their respective communities who are willing to
volunteer their time to read to children routinely. WLR volunteers receive training on the art of reading

2

23 Case 14 We Love Reading- Reading for Pleasure
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aloud to children and how to establish WLR libraries in their neighborhoods, and are provided with
reading material that is appropriate for children age (a 25 book package). Training is evaluated by WLR
and has been continuously updated with the aim to improve effectiveness and encourage ownership among
WLR volunteers. WLR strategies for outreach include3:
 Face to face (on the ground/in the field): this involves WLR-run sessions for volunteers. This
training incorporates lessons from experts on skills necessary to operate a “living library” and
hold successful reading sessions for children in local communities. The key element for this type
of outreach is that WLR is able to have direct access to the trainees and their learning process.
 Facilitated trainings: This involves teaching other organizations techniques for training volunteers.
This gives WLR the opportunity to reach more people and therefore have an exponentially
greater impact.
 On-line programming: This includes creating educational videos to train volunteers from different
countries all over the world.
According to WLR records, WLR has instituted 575 libraries countrywide throughout 2009-2015, and
aims to expand substantially in the coming period due to recent growth in its scope and operations
supported by its consistent research development and innovation arm. In 2015, WLR began collaborating
with the Ministry of Education to introduce reading aloud by teachers in the public schools.

3

We Love Reading, Special Edition, 2016
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FINDINGS & CONCLUSIONS
FINDINGS: RELEVANCE
1. To what extent is WLR aligned to Taghyeer overall mission and objectives?
Taghyeer’s mission is to "build capacity in children and adults to become agents of change through handson training, in addition to providing a network for support, and mentorship." As a subset of Taghyeer,
WLR aims to "positively impact women and children throughout Jordan and the Arab world, by creating
change agents, empowered women, community leaders and a generation of children that love, enjoy and
respect books.”4 WLR aims to accomplish this mission by promoting a love of reading among children
through the establishment of "a library in every neighborhood," training women how to set up a library in
their neighborhoods, providing reading material that is age-appropriate, and forming a network of WLR
librarians/leaders. In carrying out this model, WLR aims to build a cadre of community leaders who actively
encourage each community to respect and acknowledge the leadership roles of the women in the society,
to share in the experience of reading, and to create a life-long enthusiasm among children to read and
acquire knowledge, in order to build a better social and economic security and improve their lives. While
a formal theory of change document does not exist, the theory of change was clearly articulated orally by
Taghyeer staff as follows:
-

At the child level: If a child is being read to on a regular basis; that child starts to love reading for
pleasure and that child becomes better educated, goes to school, and becomes a better person, so
s/he changes the society. S/he becomes a change-maker who affects the entire community;

-

At the adult level: If one volunteer is trained, s/he will train others so that WLR becomes a social
movement; and when a volunteer reads aloud for children, s/he become a leader and a social
entrepreneur and might start new initiatives in their own communities.

-

At the community level: When the adult reads to a child, the adult and the child affect the
community so the effect of the program extends beyond the child and the volunteer to the entire
community through the interaction. This, in turn, will increase awareness, support and
encouragement for reading and will foster change making.

KIIs with Taghyeer staff further revealed that the primary objective of WLR is to embed the love of reading
in every child, and secondarily to create "change makers" by training adults to read aloud to children on a
regular basis, which in turn will ultimately enable them to become leaders and social entrepreneurs. WLR
donors stated that Taghyeer focuses on women's empowerment and WLR is one program delivered by
Taghyeer which is contributing to that. Some staff highlighted other objectives to the initiative such as
raising awareness among communities on the importance of reading, changing behaviors of children and
utilizing their leisure time in productive ways, which also prevent children from engaging in unstructured
activities that may place them at risk. One staff member mentioned that WLR helps preserve culture and
identity and encourages the use of the Arabic language (AL-Fusha).

4

2012 Cumulative Report
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2. To what extent is WLR design based on needs of community?
a. To what extent is WLR design based on needs of children?
b. To what extent is WLR design based on needs of community volunteers (youth,
women, people with disabilities?
The document review revealed that there are few libraries in Jordan that children can attend and borrow
books, A 2012 national EGRA/EGMA study conducted by Research Triangle Institute International (RTI),
revealed that only 17% of elementary level students in Jordanian public schools read with grade level
comprehension and solve mathematic problems with grade level understanding. According to a WLR
partner, the initiative meets a national need, in line with the results of the EGRA assessments which
revealed weaknesses in reading levels on a national level for grades 1-3. “It was launched due to a need;
we know that this service is needed based on the EGRA assessment.”
The representative from the Ministry of Culture stated that there is a lack of cultural activities in the
Jordanian governorates particularly the rural areas, and noted the ability of WLR to reach out to these
areas through their network, where the cultural centers don’t have a presence. When asked about WLR
meeting community needs in FGDs with volunteers, all participants stated that WLR is purposeful and
met diverse needs including children's educational needs and development of literacy skills, the need to
have focused attention from adults, the need utilize children’s leisure time, and the need to provide
alternative activities to those in the streets. One FGD participant noted that WLR developed children's
social skills when they participate in reading sessions be it at homes, mosques or at any place, while
another said that "children feel their presence and feel the care from their societies." Yet another
volunteer noted, "our society doesn’t have the culture of reading, the initiative has gently raised awareness
among adults to save their children through the 30 minute reading aloud session". One participant alluded
to the need to target older children, particularly teenagers.
When asked about any perceived differences among male and female children, responses varied. Some
FGD participants indicated that females are more enthusiastic in their interaction than males, noting that
females tend to be more in touch with their emotions and listen to and respond to stories differently than
males. Others pointed out that girls were more inclined to attend and stay put during the sessions as their
activities outside the home are limited, whereas males have other distractions competing for their time,
such as playing outside. Others countered that WLR offered activity options for males other than playing
in the streets. Nevertheless most participants stated that there are no major differences with respect to
meeting needs of male and female children. Survey results among volunteers revealed that both male and
female children attended the sessions regularly.
WLR staff stated that the initiative is community-based and the model is human-centered, and hence
meets the need of children, volunteers and the whole community. Some staff members mentioned that
WLR also met a need for community volunteerism, and that WLR provided the appropriate vehicle.
Partners and donors interviewed confirmed this, adding that the volunteer-based model forms a base for
sustainability.
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CONCLUSIONS: RELEVANCE
WLR is aligned with the organization’s mission of “building capacity in children and adults to become
agents of change through training, in addition to providing a network for support, and mentorship." We
Love Reading provides a concrete base to support the realization of the mission using reading as a tool to
build capacity of children, while working with adults to generate a cadre of volunteers to lead the initiative
in their respective communities.
Although WLR's theory of change is well understood and expressed by the WLR team, there is no
document that clearly expresses the thinking or philosophy behind the initiative/model, revealing a need
for articulating a theory of change/logic model. This will help develop a common understanding regarding
the model among diverse stakeholders (internal and external) and will also help with monitoring and
evaluation. While the logic flows in the theory of change for engendering a love of reading among children
are clear, the causal logic from engendering a love of reading among children to becoming a change-maker
is not well-documented or clear. While training of volunteers to lead the initiative in their respective
communities bolsters the concept of building "change makers", programmatic activities for children focus
mainly on engendering a love of reading, and the causal logic to becoming a "change maker" as a by-product
is not very clear. In this sense, there may be a need to further refine or bolster change-maker logic flows
to ensure that "change maker" programming is more prominent, and causal logic flows stronger.
WLR is relevant to the needs of children, volunteers and the community at large tackling the largely
nonexistent reading culture in communities, weaknesses in reading comprehension among children, and
the lack of recreational or cultural activities for children, particularly in rural areas. The project has filled
a needed gap for children and communities, by conducting periodic reading sessions; using books as a tool
to promote the love of reading, raising awareness on the importance of reading, developing the habit of
reading and providing children with these extracurricular activities that have otherwise been lacking in
rural areas.

FINDINGS: EFFECTIVENESS
2. To what extent did WLR achieve the planned objective(s)?
a. To what extent has WLR been successful in cultivating the love of reading among children in
the targeted communities?
b. How effective has WLR been in creating youth and women social entrepreneurs/"change
makers" in the communities targeted?
c. To what extent has the involvement in WLR been successful in contributing to changing
attitudes and behaviors among children in the communities targeted?
WLR has reported the following results during the 2009-2015 period:
Year

Number of Libraries

Number of Children

Cumulative Number
of Children

Cumulative Number of
Libraries

2009

40

800

800

40

2010

109

2180

2980

149

2011

71

1420

4400

220

2012

22

440

4840

242

2013

128

2560

7400

370

2014

47

940

8340

417

2015

158

3160

11500

575

575

11500
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According to reported data, WLR has established 575 libraries in Jordan serving 11,500 children. Library
growth since 2013 has increased more rapidly than in previous years. Data collected by WLR revolves
around the number of libraries established and the estimated number of children attending the reading
sessions as reported by the volunteers through the follow up phone calls conducted by WLR team.
The evaluation team further investigated the achievement of WLR stated objectives/outcomes that
include: a) cultivating the love of reading among children; b) creating "change makers" among youth and
women. As behavior change also featured prominently in KIIs, the evaluation team also explored the
extent to which WLR c) changes attitudes and behaviors among children in the targeted communities.

Cultivating the Love of Reading among Children
According to WLR management and staff, cultivating the love of
reading among children is their primary goal. According to the
organization’s director, if a child is being read to on a regular
basis, then that child starts to love reading for pleasure, and that
child become better educated, goes to school, and becomes a
better person, thus contributing to societal change. S/he
becomes a change-maker who affects the entire community.
Survey results with volunteers revealed that 95% agreed that
WLR was able to cultivate the love of reading among children
citing reasons such as: frequent requests from children to read
aloud to them, reading inside the home, and requests for more
stories, among others.

Perceived Ability to Embed
a Love of Reading
5%

95%
N=278

Yes

No

Moreover, 53% of the volunteers surveyed stated that they
noticed differences in impact on the love of reading between
male and female children. About 80% of those who witnessed
the difference noticed that the impact of the initiative was more apparent on females than males, noting
that females tended to have longer attention spans to listen to stories calmly and quietly, and have shown
a higher level of enthusiasm towards attending the reading sessions. According to the volunteer
respondents, females are used to staying for longer periods of time at home than males, therefore they
are more inclined to stay put and focus during the reading session. Some alluded that females are more
emotional and thus affected more deeply by the content of the stories. The 20% who mentioned that the
impact on males are higher claimed that males showed more enthusiasm and attentiveness towards the
reading sessions related that to the fact that males are more outgoing and more inclined to participate
while females are shyer and more reserved.
In KIIs volunteers emphasized the ability of the volunteers to further enhance the love of reading among
children, noting that an interesting story and its delivery can further cultivate the love of reading among
children. In FGDs with volunteers, most (30 of 36 participants) agreed that
WLR cultivated the love of reading among children, highlighting certain
“If it were up to my
indicators that demonstrate the love of reading in children. These included
children, they will attend
the active participation of children, careful listening, commitment to attending
reading sessions everyday”
reading sessions, asking for more than one book to be read in the session,
A mother
dialogue and discussion about content of stories, buying books and inquiries
about book fairs, inviting their friends to attend the sessions, among others.
Two mentioned the extended impact of WLR on improving children's
academic performance and improved literacy. Some FGD participants attributed new activities to the
initiative, including gifting books on birthdays.
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While most volunteers noted an increased love of reading, a few FGD participants noted that this impact
can’t be realized in the short term, and requires long-term observation. To this point, 5% of the survey
respondents stated that they can’t judge the effect of the initiative because they have implemented a small
number of sessions or because the number of children attending is too low
to draw conclusions.
“My son reads every road
Mothers participating in FGDs noticed a change in regards to how keen their
sign now, and every word
children became about reading to them and their siblings. One stated she
that appears on television.”
noticed a difference in the initiative’s ability to enhance the reading skill and
A mother
academic performance.
WLR partners and donors mentioned that WLR was able to instate a culture of
reading within communities, with one partner noting that the impact was readily “The initiative did achieve its
goals, it solidified the love of
seen, as children always attend the sessions on time, are always excited to
reading, it distributed
attend, and that children have started to read at home with their parents.
children’s books and it
Children participating in FGDs expressed a keen interest in attending the reading highlighted the importance
sessions, spoke about their favorite stories and their morals. The children stated
of reading”
that they learn from the stories, expressed annoyance at other children
A partner
disrupting the story telling, and expressed their desire to continue attending the
sessions.

Creating "Change Makers"
As per the theory of change articulated above, WLR aims to create a social movement of community
leaders and social entrepreneurs who will become "change makers" in their respective communities. This
is achieved when a volunteer commences a library in his/her community, becoming community leaders,
who then train others to lead libraries. In time, these volunteers will also initiate and lead other activities
within their communities, thus creating a ripple effect and contributing to a social movement. When asked
about their work in their respective communities, volunteers surveyed answered the following as a result
of their participation with WLR:
Responses of Volunteers Surveyed
Arrange and run reading aloud sessions for children in my neighborhoods successfully
Establish a good network in my community
Take leadership role in my community
Train other people in my community on how to read aloud for children
Implement other initiatives in my community

Yes
92%
80%
77%
46%
45%

No
8%
20%
23%
54%
55%

Survey results reveal that almost all volunteers have arranged and operated read aloud sessions, and the
vast majority have established a good community network and feel they take a leadership role in their
community. However less than half have trained others in the WLR method and/or have implemented
other initiatives in their communities.
As a result of their participation in WLR, some volunteers surveyed noted increased self-confidence,
strengthened character, and strengthened ability to deal with children. One woman in Zarqa said, "I
become more responsible and a role model for children." Another woman in Irbid stated, "I don’t work.
WLR encouraged me to go out and communicate with outside world." Another volunteer said, "It's the
first time for me doing something beneficial and I feel productive."
Some volunteers added that they were able to help children on a psychosocial level, as a result of
participating in the initiative, with one volunteer stating she assisted children that had “emotional”
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problems who greatly benefited from participating in the sessions. Other volunteers stated that they held
mixed sessions with children with disabilities, while one volunteer working at the Jordanian Women’s
Union noted that through her reading sessions she was able to encourage children to talk with their
divorced parents.
When asked about factors that encourage working with WLR, volunteers interviewed cited motivators
such a sense of responsibility, commitment towards children, the love to read and to change societies,
and the belief that reading is a tool to increase awareness.

Behavior Change among Children
While behavior change is not a stated objective of WLR, according to the organization's director, the
initiative was able to successfully contribute to behavior change, referring to studies conducted. "The
Evaluation of the Effect of the Reading Intervention in Changing Children’s Environmental Knowledge and
Behavior" states that the involvement of children in the initiative increased their environmental knowledge
and had a positive impact on changing their behavior in regards to electricity consumption, water
consumption and littering, particularly for young children between the ages of 3-6 years. “The Impact of
the We Love Reading Pilot Program on the Psychosocial Health of Participating Children in Zaatari
Refugee Camp” study stated that despite data limitations, WLR played a role in contributing to children’s
behavioral and social health in being kind and helpful. According to the study, emotional distress,
hyperactivity and conduct problems scored within the average range, post enrolment in reading sessions.
Another study conducted between the University of Chicago and the Hashemite University stated that
“emotional reading” had positive impacts on children's empathic concerns and generosity.
Survey results with volunteers revealed that 75% agreed that they witnessed changes in children’s
behaviors and attitudes after attending WLR sessions, while only 14 out of 36 FGD participants agreed.
Most respondents stated that children become less aggressive, and more quiet and disciplined. Some
alluded to decreased shyness and fear, while others noted modeling behaviors showcased in stories such
as honesty, respect to animals, patience, obeying parents, improved relationship with siblings, cleanliness,
in addition to water and electricity conservation behavior and anti-littering. One said, "stories represent
a message to the children through which they can pay attention to bad behaviors." Of those (25%) who
did not note behavior change among children, most referred to their inability to assess as they didn’t
implement the reading sessions long enough to witness change, while others referred to the fact that they
don’t observe children’s behavior outside the sessions to corroborate behavior change.
Parents cited traits gained by their children such as being more disciplined and organized. Other mothers
stated that their children learned right and wrong from stories such as Little Red Riding Hood. The most
profound behavioral change recognized by the parents was their children’s increased connection to
reading itself. “Children are really interacting with the story, getting the meaning from the story and delving
into stories and asking for more,” said a mother in Irbid.
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3. To what extent does the organizational structure support the implementation
of WLR and realization of its objectives?
We Love Reading began in 2006 as an entrepreneurial initiative. The founder of WLR served as the
primary strategic and operational leader during the initiative's first years (2006-2010). Documentation was
limited and the actual numbers reached were not documented. With the establishment of Taghyeer in
2010 and its growing operations, the complexity of various organizational tasks simultaneously increased,
as did staffing. 2014 marked a significant growth spurt, when UNICEF, USAID RAMP and USAID CIS
funded WLR, enabling more growth and outreach. This coincided with research assistance from
international universities, helping to showcase impact. As a result, WLR was able to increase its number
of employees and institute functional managers to take over certain duties performed by the founder. The
below diagram reflects Taghyeer's current organizational structure:

WLR's organizational structure is hierarchical where all functions are directly linked to the director of the
organization, with information flowing from top to bottom, and centralized decision-making. The
functional managers do not have full authority to respond to any changes when the need arises, as
confirmed by partners and donors interviewed: “They have a micromanagement problem. Many of their
focal points don’t have the authority to sign off on decision-making, which is a hindrance.” The director
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stated delegation of decision-making is hindered by newness of staff. According to some WLR staff,
communication and information-sharing is project based, and information is not shared outside the circle
of the people involved in project implementation.
WLR is currently developing standard operating procedures (SOPs) in order to help streamline processes,
and enhance the documentation of its activities, supported by working groups checking on adherence to
SOPs by other departments not their own. Donors and partners have expressed interest in supporting
the capacity building of the organization stating, “We wish they would understand that we can help them
but they don’t seek out our help. Our role is to build capacity and to provide advice and guidance.”

5.

To what extent did the approach/methodology followed by WLR help or hinder
initiative performance? Working with Volunteers






Training as an Outreach Approach
Working with CBOs
Recruitment of Children through Volunteers
Book Selection Criteria
Rights-based and Women-focused Approach

Working with Volunteers
WLR implements its programming by engaging with a group of volunteers who set up a library in their
neighborhood/community, as follows:
 Recruit volunteers from local communities who are responsible, passionate, and dedicated to
empower them to set up and run libraries by training them to assume leadership role in their
communities.
 Identify a central location that is easily accessible by children (i.e. a mosque, or CBO).
 Secure a set of books for the volunteers’ libraries.
 Hold storytelling sessions every other weekend.
 Lend the books to the children to read at home. The WLR methodology ensures sustainability of the
initiative through building the capacity of individual citizens.
According to KIIs with WLR, the volunteer forms the base of the model, which is “organic and human
centered” and is continually evolving, according to the organization's director. One partner stated, “I think
the initiative was successful in encouraging volunteerism, which is the spirit of WLR.” According to FGD
participants (parents and volunteers), WLR's volunteer base and approach gives it credibility within local
communities. One partner noted that the fact that the initiative is largely volunteer driven changes
mindsets which can lead to social change. WLR relies on the volunteer as a focal point within the
community, who has earned some level of trust within the community, enabling parents to send their
children to read aloud sessions. Survey results reveal that 92% of volunteers surveyed reported that they
operate read aloud sessions in their neighborhood, 77% take on a leadership role in their communities,
and 80% maintain a good network in their communities.
WLR sees their approach in working with volunteers as very critical, requiring a flexible and sensitive
approach. Volunteers are given the freedom to choose the time and place for the reading aloud sessions,
and are not confined to a specific number of children attending. They are also not required to report to
WLR on their activities, in order to maintain their enthusiasm and not to burden them with paper work
or pressure them. Nevertheless, FGDs with volunteers revealed that some volunteers would welcome
follow up from WLR, particularly in providing moral support and constructive criticism for implementation
of sessions and reading to children, while donors/partners would like a means of verification of target
numbers.
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Upon observation, the evaluation team noted that volunteers for the most part ran the WLR libraries in
accordance with guidelines: the venues selected for the read aloud sessions were safe, clean, well-lit, quiet
and generally well-suited for the children. However, not all children were facing the volunteers, as per
WLR best practice and standards. All observed volunteers greeted children at the beginning of the
sessions and introduced the books adequately, referencing authors and illustrators as well as took the
time to show the children the illustrations. None of the observed volunteers documented the number of
children in attendance nor filled out forms provided by WLR5. None of the observed volunteers
distributed books to the children at the end of the sessions, as per WLR guidelines.
Most of the volunteers observed showed positive body language, maintained eye contact with the children
throughout the reading and used animated voices during the reading. One volunteer used a puppet during
the introduction. As a result of using these different modalities, children’s engagement with volunteers
varied as did their level of engagement. It was observed that volunteer’s ability to choose the correct
content of the story based on the age group in attendance, the preparation of the volunteer in reading
the story prior to the session, the volunteer’s personal enthusiasm, and the volunteer’s consideration of
logistical issues pertaining to seating, the number of children in attendance as well as documenting
attendance positively impacted the delivery of the read aloud session and children's level of engagement.
Both donors and partners noted the simplicity, replicability of the model due to its volunteer base. One
partner stated, "the model is very replicable. It depends on the local community, it's not paid, it’s
volunteer-based and the volunteers come from these communities, so it’s easy to implement and there
isn’t a harsh commitment, and no big obligation."
Volunteers interviewed noted a need for assistance from WLR in securing approvals for entry into entities
such as schools and CBOs, requesting a “formal status” that can help them when communicating with
other entities. One volunteer from Karak said, “If I have a formal status I can do more - I’m just one
individual so no one listens to me.” FGDs with volunteers also revealed that volunteers would like to be
engaged within a volunteer network which could serve as a venue for exchange of experiences, sharing
lessons learned and methodologies, and enable them to feel part of a larger movement.
Conversely, KIIs with partners also revealed that primarily relying on one volunteer in each community
prevents the volunteers from moving beyond their local neighborhoods to become leaders of WLR
beyond their geographic area. This could also limit individual libraries to engage children across
communities and hence limit diversity in WLR sessions.

Training as an Outreach Approach
WLR uses training as its primary vehicle for outreach, adopting the following strategies:





5

Face-to-face training (on the ground/in the field): this involves WLR-run sessions for volunteers. This
training incorporates lessons from experts on skills necessary to operate a “living library” and hold
successful reading sessions for children in local communities. The key element for this type of outreach
is that WLR is able to have direct access to the trainees and their learning process.
Facilitated trainings: this involves teaching other organizations techniques for training volunteers. This
gives WLR the opportunity to reach more people and therefore have an exponentially greater impact.
On-line programming: This includes creating educational videos to train volunteers from different
countries all over the world.

The form is part of the SoPs developed as part of a donor requirement, and was implemented in 2016.
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Face-to-face training is a two-day training module which raises awareness on the importance of reading
aloud to children, presents the story of WLR, showcases read aloud techniques, discusses obstacles and
challenges, and demonstrates how to open a library. It also showcases stories of women who started their
own libraries and contributed to positive changes in their lives and their surrounding communities.
According to a WLR trainer, more than 90% of participants complete the two-day training and acquire a
certificate.
Of the surveyed volunteers, 97% stated that they attended the face-to-face training, with 98% stating that
the trainer is qualified, 95% agreeing that the training subject matters were applicable to their cultural

WLR Volunteer Perception of Training
The trainer is qualified

98%

Duration of the training is sufficient

51%

2%
49%

Quality of the training is good

94%

6%

Training subject matters were applicable to
my cultural context

95%

5%

Training subject matters were relevant to
me and met my personal requirements

N=278

85%

Agree

15%

Disagree

context, and 94% reporting good quality of training. However, only 51% stated that the duration of the
training is sufficient, with some noting a lack of follow up after the training, and others noting
inappropriateness of training venues.
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FGD participants commented on the strength of the trainer and applied the
components of the training. One volunteer in Karak stated that "the trainer
was so engaging and was able to break the shyness barrier, especially among
old men." Nevertheless, FGD participants indicated their desire for longer
training in order to tackle issues such as dealing with children’s problem
behavior and techniques for reading aloud skills, particularly changing their
voices.

"I very much enjoyed the
training, especially during
the applied parts; I didn’t
expect to enjoy myself and
benefit to this extent:”
Volunteer from Ajloun

Northern and Southern FGD participants readily relayed the importance of
practicum to their skill development, noting that practicing read aloud sessions in the trainings greatly
helped their grasp of the material and enhanced their skills.

Working with CBOs
Historically WLR began partnering with mosques in every local community. As
the initiative grew, WLR community partnerships also grew and became more
varied. Currently, the initiative works closely with local CBOs, community
centers within both host communities and refugee camps and some preschools
and nurseries. WLR continues to work closely with the volunteers conducting
read aloud sessions in public spaces such as parks and mosques. As stated in a
WLR publication, “WLR is based on the members of the community. WLR
seeks to foster the spirit of belonging in the community to build ownership to
instigate positive change.”

"I think they should
increase the number of
partnerships they have
with the CBOs not only
with the volunteers. As
they can provide
partnerships that can
oversee the work of the
volunteer as well as
recruitment children. This
would strengthen the
program."

While WLR staff stated that partnership with CBOs facilitates outreach to
local communities, recruitment of volunteers, and venues for training, some
staff noted that not all CBOs offer the same strengths or ties with local
KII with partner
community members, which in turn impact the trainings' success and
volunteers recruited. Staff members also noted that WLR does not always conduct field visits to the CBOs
prior to training, sometimes coordinating only through phone calls, which limits WLR’s knowledge of the
CBO. Nevertheless volunteers and partners confirmed that partnership with CBOs contributes to local
community access and credibility, and facilitates volunteers' recruitment. One partner stated, “Working
with CBOs lessens the burden on the volunteer and offers facilities and access to child beneficiaries. It
also establishes trust with the local communities”
In FGDs with volunteers, almost half of the participants (17 out of 36) learned about WLR from local
CBOs. Others learned about WLR from other volunteers, and media. While CBO recruitment is the
primary recruitment method, WLR noted it does not always provide equal opportunity for all community
members to participate. Through their CBO network, WLR is able to extend its reach to all governorates,
achieving national reach. In conducting read aloud sessions, CBOs expand cultural offerings, as noted by
the Ministry of Culture representative by reaching to areas where cultural centers are not existed.

Recruitment of Children through Volunteers
Children constitute the primary target group of WLR initiative, who are primarily recruited by volunteers.
Historically, WLR recruited children with support from partnering local mosques, but now volunteers
recruit children directly from their neighborhoods, offering read aloud sessions within walking distance of
their homes. As per FGDs with parents and volunteers, WLR volunteers tend to have earned the trust of
the local community, as they tend to be known individuals and spaces, giving a sense of safety to parents,
feel comfortable sending their children.
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Of those volunteers surveyed conducting read aloud
sessions, 37% stated that their sessions are attended by
more than 15 children, 24% by (11-15) children, and 39%
by (1-10), and most reported that the majority of the
sessions are attended by the same children. While most
sessions attract more than 10 children, WLR does not
place any target on attendance, noting that one child
attending is acceptable. Of those volunteers surveyed,
52% reported facing challenges in implementing the
reading aloud sessions in their neighborhoods. Of those,
36% found recruitment of male children as a challenge, as
opposed to 26% which stated that recruitment of female
children was a challenge.

Number of Children Attending
Read Aloud Sessions
37%
28%

24%

N=145
11%

(1-5)

(6-10)

(11-15)

More than 15

FGD participants noted that sometimes children’s circumstances prevent them from attending the read
aloud sessions. Camp volunteers noted parents' fear of sending their children largely because of the unsafe
camp environment. Another volunteer noted that parents were afraid to send their children to her
sessions because she was Iraqi. “I had to communicate with the parents and show them the stories in
order to convince them." While the survey did not explore the age range of children attending the
sessions, observation revealed that the age range of the children was from 7-16 years, extending beyond
the age limit set forth by WLR. Storytelling thus did not correspond to all ages, and some children were
less engaged than others.

Book Selection Criteria
WLR provides a 25 book package to trained volunteers. Books are
"Books we choose are based on
selected according to criteria based on international standards experience. We review them annually
developed in collaboration with UNICEF. Book selection is supported and we take feedback from volunteers.
by an internal committee to review the books and identify alternatives
We are open to change."
whenever the need arises. Book selection criteria are based on title,
Director of Taghyeer
content and themes, language, number of words and pages, sequence
of events, characters, and the ending of the story. According to WLR,
stories either meet all points under describing the main criteria/area
of evaluation or some of them. For those books not meeting the full criteria, the selection decision is
made final by the internal committee.
FGD participants noted that the books effectively grab the children’s attention, and many noted that the
illustrations engage the imagination. Conversely, some noted that the illustrations do not match the story.
Many FGD participants noted that the 25 book package is completed quickly, and children ask for more
and different stories. Some volunteers have begun to introduce other books to the library, have asked
schools for books, and children sometimes bring books from home. "I tried to follow the WLR
recommendation to secure funding to buy new books but I wasn’t able to do that. People donate to too
many causes, but reading is not one of them,” said one volunteer. Volunteers noted that new books would
improve their experience with the initiative. One volunteer from the camp stated that the stories are not
always appropriate for traumatized children, and said: “I avoid stories that talk about losing a member in
the family or the affection of mothers.”
WLR is developing new books responding to themes addressing gender, refugee and disability rights.
While one partner stated that they were keen on being involved and providing specialized expertise in
the content development process, another partner suggested that WLR should not develop new book
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content, but rather capitalize on the variety of books that exist in the Arab World: “I would also
encourage them not to develop more content, but rather take what is already available for publishing
houses that match their requirements.” Books developed jointly between WLR and partners were not
assessed by the evaluation team.

Rights-based & Women-focused Approach
The WLR approach is designed to be human-centered, and human-rights based. WLR relies on a volunteer
base of primarily women to establish libraries, thus in its design it is also women-focused. WLR
underscores that the model contributes to children’s educational rights, building reading skills as a
foundation to learning. Additionally, WLR stated that it is women-centered as it facilitates and encourages
women’s participation and leadership in their communities. One partner noted that within rural areas,
women’s economic participation opportunities are scarce, so the initiative found a way to involve women
within their societies and helps them build critical skills.

CONCLUSIONS: EFFECTIVENESS
Cultivating a Love of Reading and Change-Making: WLR is very effective in cultivating the love of reading
among children, noted by volunteers, parents and donors alike. WLR is somewhat effective in creating
"change makers" in the communities in that a large majority of volunteers reported taking a leadership
role in their communities and 80% established a good network. However, less than half (46%) trained
other people on reading aloud for children, or took on other initiatives in the community (45%). There is
a need to augment volunteers' leadership potential and encourage them to train and empower other
community members in order to better achieve change making outcomes.
Behavior Change: While not within the stated objectives of WLR, changing behaviors and attitudes among
children has been witnessed by volunteers and mothers. Changes noted in children’s behavior include less
aggression, quietness, and the ability to take lessons from stories and apply them in their daily lives, giving
rise to the potential to integrate more reading on values, behaviors, and positive citizenship in order to
capitalize on this possibility. While studies have been conducted to support this claim, there remains a
need for a more rigorous causal study of behavior change linked to attendance in WLR libraries over time.
Organizational Structure: While WLR’s functional structure supports the implementation of WLR
initiative and the realization of its goals and objectives, the hierarchy and centralized decision-making
sometimes hinder efficiency of operations. The organization could find ways to better benefit from
delegation of authorities and learning support offered by their partners. Staff are heavily engaged in the
development, review and finalization of organizational efforts to build standard operating practices that
are underway which has supported growth since 2014. The cross-functional working groups have helped
staff to learn more about other functional areas within the organization, and support a decentralized
approach to institution of SOPs. While the organization gathers data continuously, there is a lack of
awareness of the data available at the organization. Information is not readily accessible to all members of
the organization, resulting in information silos, giving rise to a need for interdepartmental communication
or information sharing plan guided by the strategic plan of the organization to share all achievements and
progress of each project to support improved organizational realization of objectives.
Working with Volunteers: The volunteer-centered approach enables WLR to stay true to its objective of
being human-centered, and is a very effective approach to implementation. Almost all volunteers operate
read aloud session in their community, and the vast majority maintain positive community relations and
networks, becoming trusted members of the community. The volunteer approach allows for cost-effective
delivery of programming, as well as a trusted focal point in each community, Nevertheless, volunteers are
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seeking some form of follow-up and connection to the WLR umbrella, revealing a need and an opportunity
to better strengthen this volunteer network for improved performance.
WLR approach to working with volunteers entails paradoxical disjuncture between WLR inclination to
capitalize on volunteers' entrepreneurial spirit, sense of purpose, commitment to positive change and
good citizenship, and WLR’s tactical plan of not requiring any documentation to be provided about the
sessions. While the volunteer base and loose structure matches the philosophy of WLR, the lack of
reporting and consistent documentation of volunteer performance is hindering WLR’s ability to effectively
capture change occurring, and maximize performance and growth. WLR could benefit from minimal
structuring of reporting and feedback to ensure consistency of approach, tracking of performance, and
addressing need for support by volunteers.
The level of the volunteer’s adherence to WLR procedures directly influences the success of the reading
sessions. Where volunteers adhere to WLR guidelines, performance was enhanced, leading to an
opportunity to enhance WLR performance with additional follow up on delivery of sessions, observation
and follow-up in the field.
Training as an Outreach Approach: WLR face-to-face trainings are very effective in building volunteer
capacity to operate libraries and help WLR performance. While training experience was overwhelmingly
viewed as a positive by volunteers, some volunteers highlighted a need to extend the training period, place
more emphasis on practical training, provide refresher training, and support approaches to dealing with
children’s behavior for enhanced WLR performance. Suggestions provided by volunteers for additional
training content indicate a desire to serve communities beyond engendering a love of reading, and thus
offer an entry point for training to cover topics on change-making.
Working with CBOs: As an approach to community entry and reach, working with CBOs effectively helps
WLR performance by establishing community trust and in-roads across all governorates. Nevertheless,
there are institutional factors that differentiate one CBO from another in the WLR network, giving rise
to a need for developing the criteria set forth by WLR for the selection of CBOs in the field. WLR recruits
through CBOs as a primary method for recruiting volunteers. While this method proved to be effective
in recruiting a good number of volunteers to work with WLR, CBO volunteer selection may limit the
selection to its members and/or offers potential CBO bias, whereby WLR may not receive volunteers
best equipped for or matched to the task.
Recruitment of Children through Volunteers: Working with volunteers to recruit children is effective in
that most volunteers are able to attract over 10 children to their sessions regularly, which supports the
positive performance of the initiative. Volunteers are trusted community members and have supported
establishment of in-roads for WLR in neighborhoods. Despite challenges faced by volunteers in recruiting
children, most have found ways to overcome those challenges. Nevertheless, as these challenges occur
across communities, there may be a need to jointly explore ways in which volunteers have overcome
these challenges in order to improve the performance of WLR. Moreover, WLR could benefit from
increased parental awareness of WLR objectives and activities, especially parents of girls in order to better
facilitate volunteer recruitment of children. While the evaluation did not visit enough libraries to draw
conclusions across all WLR libraries, observed recruitment of children beyond the specified age range
could prevent WLR from effectively cultivating the love of reading among an older age group as the books
are not age appropriate.
Book Selection: Book selection has helped engage children, which in turn helps the performance of the
initiative. While the selection of the 25 books for the reading aloud session packet is based on specified
criteria aimed at capturing the imagination of children, and expansion of the library beyond the 25 book
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package is encouraged by WLR, there is a need to ensure that the expanded library fits the WLR criteria
in order to continue to support performance of the initiative. While the 25 book package is designed for
reading for six months, one book read once a week, for those volunteers interested in continuing the
read aloud sessions in their neighborhoods or those that read with a higher frequency, the number of
books are insufficient to maintain continuous child interest, giving rise to a need for access to additional
reading material that fit the WLR criteria in order to improve WLR performance.
Rights-based and Women-focused Approach: WLR’s human-centered design, reflective of a womencentered and rights-based approach that support the performance of the initiative in that it empowers the
women to play a role in their communities, and it supports the children to exercise their right to further
their education.

FINDINGS: MONITORING & EVALUATION
3. To what extent does the organization’s monitoring and evaluation system
effectively capture and report occurring change and measure impact?
WLR does not have an overarching organizational M&E framework capturing change and measuring
impact. According to the organization director, "the initiative is so organic and is continually evolving,"
and some outcomes were not planned for but have become integral to the model. WLR has instituted the
following indicators for WLR three programmatic areas:
Main
components
Training

Libraries

Performance indicator(s)
Number of training workshops
Number of trainees
Quality of the knowledge and practices of the librarians
Number of neighborhood libraries.
Number of children attending libraries
Number of sessions per month

Books

Engagement in reading (reading aloud of stories by volunteers) (field visit observation)
Interaction between volunteer and children (field visit observation)
Availability of volunteers (field visit observation)
Number of books distributed

While these indicators capture the procedural work of WLR, they do not capture outcome level
indicators such as "love of reading," nor do they capture "change-making" of volunteers nor behavior
change of children-the key objectives of WLR. Not all data is collected against these indicators. Since April
2016, WLR started to use standardized forms (tools) to collect data on all the above-listed indicators.
Tools have undergone several revisions, according to WLR team, and results are reported to management
and donors on a regular basis. WLR does not have a dedicated M&E team member at the organizational
level, but rather has focused on the function delivered through the quality management assigned staff
member, whose work revolves around developing standards operating procedures inclusive of tools for
data collection in cooperation with the technical team. WLR Quality Management staff attended one M&E
training offered by USAID RTI/RAMP in 2015 and in January 2017, the WLR team is having an advanced
M&E training course provided by USAID CIS.
WLR supplements the quantitative capture of data with qualitative data through the success stories of its
volunteers. WLR KIIs and checklists reveal that the main challenge resides in measuring the quantitative
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data, as highlighted by the director of the organization. Recently, WLR embarked on a new initiative to
develop a mobile app to connect with volunteers and receive updates on read aloud sessions. Through
the app, WLR aims to monitor the frequency of reading among its volunteers and track the number of
children attending. One partner noted that the app will also facilitate peer learning between the volunteers:
“Right now, we are also jointly developing an app for WLR volunteers. It will allow all volunteers to upload
data and discuss issues such as shared experiences, challenges of the volunteers, how they can assist one
another. It will also help us with M&E.” It is the partner’s hope that the app will assist with quality control
and verification of quantitative data gathered from the field.
The M&E checklist revealed a lack of documentation and inconsistencies in data and tools of the WLR
information prior to 2014. This includes the actual number of volunteers and libraries established in the
different communities. Moreover, the volunteer electronic database (prior to 2014) does not contain
comprehensive volunteers' information such as their contact information, geographic area, and age, etc.
result in the inability of the organization to showcase their actual outreach.
Donors stated that WLR is showing progress in terms of reporting, noting that WLR reliably submits
complete and timely reports, but that the M&E system needs strengthening. Some partners have shown
an interest in indicators such as number of children attending the reading sessions and tracking attendance
among the same children over time, while others show concerns with data verification of the number of
children in attendance as well as lack of qualitative data that could disclose reasons for volunteer drop
out. Donors noted that in order to measure behavior change, reading habits or literacy/reading fluency,
tracking children over time is necessary. Donors also expressed the need to assess the impact of the
initiative itself: “We think we need tools on impact to assess changes in the habits of reading. We know
that WLR conduct studies yet we don’t know the quality of these studies.”
Due to lack of harmonization and consistent application of data collection methodology, consistency in
application of reporting standards is absent. Donors noted that once change in personnel took place, they
noticed discrepancies in reporting: “We experienced a change in the program manager and so when this
happened, some of the numbers they reported changed as well. It seems as though the old program
manager did not report on some files. The data quality assessment will be done soon but it hasn’t been
done yet."

CONCLUSIONS: MONITORING & EVALUATION
Taghyeer is developing a Quality Management System that includes tools to measure the indicators set
forth as shown above. The existing M&E processes and procedures, while generating some output level
data and information, are not organized into an overarching M&E framework or a Theory of Change
matching WLR's mission. The new system is now being piloted and applied regularly, but could benefit
from a more rigorous vetting of the data collection methodology inclusive of establishing records for
result calculation, definitions, standardization of success stories and so on. Moreover, there is a need to
align current M&E processes with strategic planning objectives that are currently being developed through
the USAID CIS SEF grants. The SEF grant offers an opportunity to ensure that outcomes planned for in
the strategic planning are integrated into the M&E system to effectively captures and reports occurring
change, measure impact, and bolstering the theory of change with measures and results.
While the personnel responsible for M&E has received capacity building training, there remains a selfidentified need to augment that capacity. In the absence of qualified and dedicated personnel who can run
and manage M&E activities, the lack of a robust M&E framework gives rise to gaps in reporting.
Assessment of the indicators reflects an organizational intention to focus on the output level indicators,
which limits the ability of the organization to capture change and impact. While output indicators are in
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place, inconsistent documentation places potential limitations on WLR's ability to track outreach. Key
components of WLR's theory of change are not currently being measured including change-making, love
of reading/reading habits, and behavior change. In order to measure such change, WLR needs to track
libraries, volunteers and beneficiaries over time. While the WLR mobile app currently under development
can support the data collection functions significantly, there remains a need for verification field-reported
data. Databases generated have some inconsistencies and could benefit from increased efforts in data
quality and data cleaning in order to generate more reliable results. Moreover, historical data needs to be
archived to allow for further analysis and comparisons.

FINDINGS: SUSTAINABILITY/ IMPACT
4. To what extent is sustainable change anticipated for WLR program?
a. To what extent did WLR integrate sustainability of interventions into design and implementation?
b. To what extent are WLR libraries accessible for its targeted beneficiaries?
c. To what extent are female children continuing to access WLR libraries as opposed to their males'
counterparts?
d. What would be required to ensure any change achieved can be sustained?

Sustainability of Design
Sustainability as defined by WLR is establishing and maintaining the WLR libraries for a period of 6 months.
The frequency of read aloud sessions, number of read aloud sessions, number of attendees is not defined.
WLR's approach to sustainability is based on the trained volunteer's ability and commitment to establish
libraries in their communities and train others on how to establish libraries, building a social movement
and continuity to WLR libraries. WLR maintains that its success hinges on its model's simplicity and
flexibility. The model is designed to be sustainable in that it requires an individual volunteer with a basic
skill set, with the freedom to implement read aloud sessions where, how and when s/he wishes. The
volunteer gains appreciation from her/his community, which motivates her/him to continue. The model is
designed to be human-centered, relatively cost-free and benefitting from local partnerships to support its
sustainability. Read aloud sessions are designed to make use of readily available community spaces, and
relies on the volunteer to continue maintaining a library independent of any follow up.
Partners and donors perceive the model as sustainable, as a grass-roots movement supported by CBOs,
meets the needs of children, and is cost-effective. One partner noted, “the proof [of sustainability] is in
the reach of the organization, the number of volunteers and the number of CBOs."
While the organization is donor-funded, a relatively diverse donor-base supports its financial sustainability.
Donors noted that with increased attention to standards of operation, financial processes such as
procurement and institutional strengthening, WLR would be better be able to attract future donor funding.
One donor further added that if WLR is able to measure and prove behavior/attitude change, "then
sustainability is almost guaranteed."
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Sustainability of Read-Aloud Sessions
Although 92% of those volunteers surveyed
report that they successfully ran libraries in
their communities, 30%-57% still conduct the
read-aloud sessions to date. Of those
volunteers surveyed who were trained in 2016,
about 75% have not yet completed the 6 month
period. According the director of the
organization, 25% sustainability beyond the 6
month period is considered a success rate.

Percent of Volunteers Still Conducting
Read Aloud Sessions
57%
30%

Before 2013

Reasons for Discontinuing Read Aloud
Sessions
Book themes were not
diverse and boring
Lack of books
Moving to a new place
Lack of follow up and
guidance

2013

2014

2015

55%

2016

Those surveyed volunteers who stopped
conducting the read-aloud sessions in their
communities (48%) cited different reasons, most
prevalent of which was the lack of follow up and
guidance (33%). Others mentioned reasons such
as time constraints, moving to a new location, lack
of books and difficulties in finding places to
conduct the sessions. Respondents suggested that
financial incentives, availability of additional books
and improved availability of read-aloud spaces
would encourage them to resume their libraries.

N=133

3%

38%

48%

9%
12%
33%

Challenges encountered by WLR Volunteers
Of those volunteers surveyed, about half (52%) reported that they did not encounter any challenges in
their implementation of the WLR initiative. The other half (48%) of surveyed volunteers reported
challenges with children's negative behaviors, recruitment of children, finding suitable locations for the
sessions, community-related challenges and gender-related challenges. In FGDs with volunteers, some
noted a lack of parental and community awareness about the initiative, and some stated that sometimes
parents have been the challenge. In Ajloun, most volunteers faced difficulties in recruiting girls to attend,
but with additional efforts, they were able to overcome this challenge. In Zarqa one volunteer stated,
“parents do not worry as much about their boys as their girls - mothers allow their boys to go out on
their own, but not their girls. The parents have to accompany girls, and if they are busy, they can’t go." In
Zaatari camp, when asked why most of her attendees were males, the WLR volunteer noted that parents
would rather send their sons over their daughters, keeping their daughters safe at home.
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Challenges encoutered by WLR volunteers
Dealing with children behaviors/Females
Security related challenges
Communication with WLR staff to get information
Gender related challenges
Community related challenges
Transportation
Recruitment of children/Females
Recruitment of children/Males
Financial related challenges
Finding locations challenges
Dealing with children behaviors/Males

12%
13%
13%

N=144
18%
19%
23%
26%
36%
43%
43%
44%

Although volunteers are gaining trust and status in their communities, surveys and KIIs with volunteers
revealed their need to be linked officially to the initiative, which in their view will provide them with a
“formal status” that they believe will help them in pursuing approvals to access mosques, schools and
public places, will help address resistance of community and parents, support their search for finding places
to conduct sessions, and raising funds to buy books.
A lack of continuous reading material beyond the initial 25 book package was cited by FGD participants
as a reason to discontinue sessions, stating that children have memorized the stories due to repetition,
and some children have stopped borrowing books. One donor also noted that sustainability of libraries
depends on a continuous supply or access to books. Insights and ideas put forth by volunteers on how
they can sustain the initiative, are summarized below:
-

Spread the initiative among schools, marginalized communities, and camps.
Raise awareness on the importance of reading among parents and communities at large
Conduct reading sessions for parents and older groups.
Train drop out female students on reading aloud techniques.
Target people with disabilities.
Conduct different read aloud sessions according to different age categories.
Provide certification for volunteers who train other.
Formulate a committee of active volunteers.
Diversify sources of books.
Share experiences among volunteers.
Provide motivational support for volunteers.
Motivate children through recreational activities and use different child friendly methods
such as use of Puppet Theater.
Publicize the reading sessions in the communities
WLR to Assist volunteers in gaining official approvals to read in schools and public places
such as mosques.
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CONCLUSIONS: SUSTAINABILITY
The WLR model is sustainable to the extent that it is human-centered, relies primarily on volunteers in
the local communities (community-based), and is relatively cost-free. WLR has created ownership among
volunteers through the training and commitments received. Contributing to its sustainability is the support
generated from partnerships WLR has cultivated with donor organizations funding to widen scope and
increase visibility.
While six months is the minimum timeframe WLR qualifies as an active library/volunteer, there is no
clarity on how that activity or timeframe is measured, giving rise to a need to establish a clear definition
of sustainability. A revised definition should take into consideration the following: training date, first
session date, frequency and number of read aloud sessions conducted, number of children in attendance.
Although almost up to half the WLR volunteers reported to have sustained their libraries, due to lack of
clarity in definitions of active libraries/volunteers, it is not possible to draw substantive conclusions about
sustainability of libraries among WLR volunteers. Nevertheless, there is strong evidence that volunteers
are willing to continue their libraries, and sustainability could be supported by WLR's additional attention
to provision of additional reading material, addressing challenges to problem behavior among children, and
follow-up and networking support to volunteers.
While the WLR approach intentionally does not offer support in order to engender more entrepreneurial
spirit among volunteers, the lack of support also impacts the level of effort volunteers are willing to put
in to persevere when faced with challenges. Attention to volunteers' desire to belong to a movement
larger than the individual could support improved sustainability outcomes.
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RECOMMENDATIONS
RELEVANCE:
 Articulate a theory of change/logic model, and make the intended impact and change the organization
hopes to achieve explicit. Refine or bolster "change maker" logic flows to ensure that "change maker"
programming is more prominent. This should include clear programming focused on development of
the change-maker. In order to institutionalize this theory of change, it should be linked to strategic
planning and M&E systems.
EFFECTIVENESS:
Performance Against Objectives:
 Capitalize on WLR's strength is in cultivating the love of reading among children, and continue to
build on that strength in delivery of its programming and its promotion. Institute and track
outcome-level indicators in order to capture the effectiveness, outreach and impact of
programming.
 Augment volunteers' leadership potential through training and programming that enable them to
become active change-makers in their communities.
 In order to better track the impact of WLR on behavior change, consider conducting a rigorous
causal study of behavior change linked to WLR libraries tracking a cohort of WLR children
attendance and children's behavior over time.
Organizational Performance:
 In order to improve organizational performance, consider a review the organizational structure
to allow for more increased communication, staff empowerment, delegation of responsibilities.
Consider building the capacity of staff and gradually move to a more decentralized management
structure for improved efficiency of operations. Continue to improve the standard practices to
cope with the growth of the organization and ensure successful deployment of systems once
finalized. Consider Instituting interdepartmental communication or information sharing plan
guided by the strategic plan of the organization for improved organizational realization of
objectives. Specifically, WLR could consider improving the internal communication practices that
make the team more engaged and the information more visible and explicit.
Training:
 Augment the training programming to enable volunteers to better serve communities beyond
engendering a love of reading. Topics on change-making are recommended, in addition to
incorporating more information and skill building activities pertaining to: Skills of dealing with
children’s problem behavior, Recruitment of girls; and Leadership skills. Consider reassessing the
current training strategy in light of volunteers' feedback with respect to timing, duration and
content in relation to the application of skills learned.
Working with Volunteers:
 In order to better document performance and growth, WLR should structure reporting and
feedback from volunteers, and field operations for consistency of implementation. Such a feedback
loop would also address the need for support by volunteers, and enable them to feel as if they
are part of a larger network. To this end, WLR should capitalize on the mobile application to
create a feedback loop and a virtual network where volunteers could support each other, propose
tried and tested solutions to challenges, while WLR could simultaneously provide more material,
tracking, and umbrella-based support. WLR could also consider developing a regular
communication and follow up plan in working with volunteers to clarify the roles and
responsibilities of the initiative towards the volunteers, help manage expectations and support
volunteer needs and M&E objectives.
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Working with CBOs:
 Develop the set criteria for the selection of CBOs in order to maximize WLR partnership
performance. Suggestions include assessing the CBO relationship with community members, as
well as review of CBOs activities to ensure alignment with WLR objectives. Field visits by WLR
staff to the CBO could bring more value to the initiative and its related activities, while
creation/implementation of volunteer recruitment criteria with CBOs could support increased
alignment with WLR objectives and performance.
Recruitment of Children through Volunteers:
 Explore strategies for actively engaging male children during the sessions, and address difficulties
in recruitment of female children in attending the sessions.
Book Selection:
 Consider developing guidance mechanisms for volunteers to augment their libraries with books
aligned with WLR criteria, potentially in collaboration with partners' expertise. Consider pilot
testing of selected books with children prior to endorsing the book to ensure that content is
aligned with WLR. Consider expanding the 25 book package to meet a need for increased
frequency of reading in the 6 month period.

MONITORING & EVALUATION
 Design an M&E framework with clearly defined indicators that align with strategic goals, key donors-








required indicators, and outcome/impact level measurements, making use of donors’ willingness to
further develop WLR M&E systems. Attention should be placed on developing robust measures to
track outreach, creation of indicators and tools to measure change-making, love of reading/reading
habits, and behavior change. In order to measure such change, WLR needs to track libraries,
volunteers and beneficiaries over time.
If WLR wishes to know the extent to which they engender the love of reading among children, WLR
has to consistently consider measuring indicators such as the number of children in attendance and
the frequency of attending the sessions among the same children. This would enable WLR to create
an evidence base to support its claims, showcase impact and form the basis for ongiong longitudinal
studies to track impact over time.
Implement rigorous causal studies of behavior changes and attitudes amongst child participants of the
initiative, to highlight outcome level results and the impact of the initiative on the behavioral level.
Establish a dedicated M&E position. Consider the existing Quality Management function to run M&Erelevant work supported by established communication channels with other functional managers for
better use of data and reflection on impact and success stories. Ensure that the M&E skills and knowhow exists among relevant staff members.
Augment the mechanism designed to obtain feedback from WLR volunteers, taking advantage of
opportunities to do so within the APP under development. Ensure that the APP is able to track
frequency of reading and number of children in attendance, questions on key objectives and strategic
goals. WLR should implement a minimal structuring of reporting and feedback to ensure consistency
of quantitative achievements, track progress as well as gather relevant information from the volunteers
that would further support their efforts in the field.

SUSTAINABILITY
 Establish a clear definition of sustainability of libraries and/or active volunteers taking into



consideration elements such as training date, first session date, number of reading aloud sessions
conducted, consistency in conducting the reading aloud sessions, among others. Share the definition
with staff and management, and integrate into M&E measures.
Challenges to sustainability relating to finding locations, additional reading material, dealing with
children's behaviors, in addition to community and gender related challenges need to be addressed in
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order to support wider impact and sustainability. There is also a need to address accessibility of
libraries among males and females, to better address sustainability.
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ANNEXES
ANNEX 1: DESIGN SCOPE DOCUMENT
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IMPACT ASSESSMENT DESIGN SCOPE
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TAGHYEER/WE LOVE READING

SUBMITTED BY: INTEGRATED SERVICES INDIGENOUS SOLUTIONS (INTEGRATED)

NOV 10 2016
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A.

INTRODUCTION

WLR BACKGROUND AND CONTEXT
Taghyeer, established in 2010, aims to build capacity in children and adults to become agents of change
through hands-on training, in addition to providing a network for support, and mentorship. The goal of
the organization is to promote the love of reading in children, and in the process build a sustainable
movement that promotes this goal.
Taghyeer plans to achieve this goal through its portfolio of projects, the most prevalent of which is We
Love Reading (WLR). The WLR program preceded the registration of Taghyeer, as it was founded in 2006
as an innovative model that provides a practical, cost efficient, sustainable, grassroots approach to childcentered reading, involving women and the community. Targeting children aged 4-10, the program focuses
on the read-aloud experience to engrain the love of reading at an early age. Taghyeer was formed later as
a legal umbrella of WLR. The WLR program trains local women and youth to hold read-aloud sessions in
public spaces in their neighborhoods where books are routinely read aloud to children. This is the WLR
“library”. In this manner WLR aims to create leaders and social entrepreneurs in their respective
communities who are willing to volunteer their time to read to children routinely. WLR volunteers receive
training on the art of reading aloud to children and how to establish WLR libraries in their neighborhoods,
and are provided with reading material that is appropriate for children age (a 25 book package). Training
is evaluated by WLR and has been continuously updated with the aim to improve effectiveness and
encourage ownership among WLR volunteers.
WLR strategies for outreach include6:


Face to face (on the ground/in the field): this involves WLR-run sessions for volunteers. This training
incorporates lessons from experts on skills necessary to operate a “living library” and hold successful reading
sessions for children in local communities. The key element for this type of outreach is that WLR is able to
have direct access to the trainees and their learning process.



Facilitated trainings: this involves teaching other organizations techniques for training volunteers. This gives
WLR the opportunity to reach more people and therefore have an exponentially greater impact.



On-line programming: This includes creating educational videos to train volunteers from different countries all
over the world.

According to WLR records, WLR has instituted 575 libraries countrywide throughout 2009-2015, and
aims to expand substantially in the coming period due to recent growth in its scope and operations
supported by its consistent research development and innovation arm. In 2015, WLR began collaborating
with the Ministry of Education to introduce reading aloud by teachers in the public schools.

6

We Love Reading, Special Edition, 2016
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EVALUATION CONTEXT
WLR is a beneficiary of the Societies Empowerment Fund (SEF) through USAID Civil Society Program.
The goal of SEF is to “contribute to organizational effectiveness and sustainability of CSOs through a
holistic organizational change approach by which participating organizations assess, plan, develop their
institutional capacities, and integrate a human rights-based approach for the successful achievement of
their missions.”7 Phase 1 of the SEF April-Dec 2016 entails organizational assessments and planning
(Foundational Structure) after which implementation of its strategic plan and ongoing capacity building will
follow (Phase 2: Program Implementation & Capacity Development (Jan 2017-June 2018). Our proposed
impact assessment falls under phase 1 of the SEF and will be concurrently implemented with the strategic
planning exercise through the CIS.
Simultaneously USAID CIS-SEF requires an independent, external evaluation of the We Love Reading, an
SEF grantee, and the WLR projects, in order to assess the extent to which the grantee’s programs
(implemented prior to 2015) align with the organization’s mission and objectives, address the target
communities’ needs and measure outcomes of these program in line with WLR’s defined goals. The
objective is to provide CIS with overall feedback on WLR’s performance vis-a-vis stated goals, as well as
feed the WLR’s strategic planning process. The evaluation results will be used to inform and form the
basis of programmatic and capacity building interventions to be implemented in Phase II of the SEF grant.
The evaluation will utilize a qualitative approach, supported by quantitative data where possible, to
determine WLR’s programmatic relevance, effectiveness, and sustainability. The evaluation will focus on
identifying:





The extent to which WLR’s activities link to the organization’s programmatic objectives and
mission;
The extent to which WLR projects were designed upon and effectively address beneficiaries’
needs;
The extent to which sustainable change has occurred as a result of WLR's efforts;
The extent to which the organization’s monitoring and evaluation systems effectively capture
and report occurring change.

The evaluation will seek to capture perceptions, intents and outcomes of WLR activities among key
stakeholders, including volunteers, children, and partners. It will seek to capture the effectiveness of WLR
interventions and mechanisms, operations and partners in achieving stated objectives, as well as the
sustainability of interventions. Building on that analysis, the evaluation will inform learning for USAID CIS
Phase II planning and Taghyeer strategic planning, with practical and actionable recommendations.

Evaluation Purpose and Scope
The purpose of this evaluation of WLR is to assess how relevant the project design was to stated
objectives and goals, how effective the project was in meeting its objectives of:




instilling a love of reading among children, and
creating agents of change among women and youth in their communities,
empowering women to become leaders in their communities.

7 RFTOP _1 SEF August 17 2016 - FINAL
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The evaluation also aims to assess the sustainability of project outcomes and practices; to identify factors
contributing to outcomes and sustainability; and to provide recommendations on how to make future
projects with similar objectives more effective and more sustainable.
The objective is to provide CIS and WLR with overall feedback on WLR’s performance vis-a-vis stated
goals, as well as feed the WLR’s strategic planning process for programmatic and capacity building
interventions to be implemented in Phase II of the SEF grant. The external evaluation will use quantitative
and qualitative approaches to evaluate the project, based on key evaluation questions revolving around
relevance, effectiveness and sustainability of the project, its design and its outcomes.
Moreover, the assessment will evaluate current M&E practices followed by the organization to highlight
impact of WLR. Our approach will also inform the organizational strategy and will allow the organization
to better showcase its impact/results.
In order to maximize the use and learning of the assessment, INTEGRATED will work closely with WLR
throughout the assessment process, ensuring the assessment design and questions are of relevance and
use to WLR and do not overlap with other ongoing studies, sharing findings and conclusions with WLR
to feed lessons learned, and working with WLR to develop practical and actionable recommendations.
The evaluation will look into key questions discussed jointly between INTEGRATED and Taghyeer to
address key separate yet interlinked areas of review namely: relevance, effectiveness, and
sustainability/impact.
The seven key evaluation questions that will guide this evaluation are outlined in bold in the table below,
supported by sub-questions in italics that will guide the key informant interviews and discussion guides:
Evaluation Questions
Relevance:
1. To what extent is WLR aligned to Taghyeer overall mission and objectives?
2. To what extent is WLR design based on needs of community members?
a. To what extent is WLR design based on needs of children?
b. To what extent is WLR design based on needs of community volunteers (youth, women, people with
disabilities?
Effectiveness
3. To what extent did WLR achieve the planned objective(s)?
a. To what extent has WLR been successful in cultivating the love of reading among children in the
targeted communities?
b. How effective has WLR been in creating youth and women social entrepreneurs/"change makers"
in the communities targeted?
c. To what extent has the involvement in WLR been successful in contributing to change attitudes and
behaviors among children in the communities targeted?
4. To what extent does the organizational structure support the implementation of WLR
and realization of its objectives?
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5. To what extent did the approach/methodology followed by WLR help or hinder initiative
performance?
a. Working with volunteers approach
b. Adopting different training models
c. Working with CBOs and key organizations in the field
d. Recruitment of children through volunteers approach
e. Book Selection Criteria (themes, criteria,.etc.)
f. Rights-based approach
g. Women-focused approach
6. To what extent does the organization’s monitoring and evaluation system effectively
capture and report occurring change and measure impact?
Sustainability/impact
7. To what extent is sustainable change anticipated for WLR program?
a. To what extent did WLR integrate sustainability of interventions into design and implementation?
b. To what extent are WLR libraries accessible for its targeted beneficiaries?
c. To what extent are female children continuing to access WLR libraries as opposed to their males'
counterparts?
d. What would be required to ensure any change achieved can be sustained?

This assessment will seek not to replicate ongoing studies or research conducted on WLR impact on
children but rather to the extent that these studies are published will serve to inform the desk review.
The assessment, while also not replicating the ongoing strategic and organizational review, will focus on
assessing WLR from the following institutional angles:


Organizational/Strategic: assessing the extent to which WLR programming contributes to
achieving its stated mission and objectives;
 Programmatic: assessing the change WLR created in the local communities and the extent to
which this change is considered sustainable; and
 M&E system: assessing the extent to which it helps Taghyeer measures the impact of WLR, and
highlight it successes.
These will be integrated into the overall approach, subsumed into the evaluation questions, with the aim
identify lessons learned and develop recommendations for program improvement in the future.

B.

EVALUATION DESIGN

This impact assessment is intended to provide Taghyeer with overall feedback and strategic
recommendations on WLR, a cornerstone program to Taghyeer organization. The assessment will also
examine the M&E practices and systems adopted by the organization to help measure impact and will
provide a specific recommendations to augment their current systems and those under development such
as the mobile app.
The assessment will employ a qualitative and quantitative approach to answer the seven questions,
informed by the following:
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Desk Review: An in-depth review will be conducted of WLR’s project documents, M&E plans and
indicators, implementation and work plans, project reports, databases of information maintained by
WLR on libraries and beneficiaries, as well as any press coverage, studies, and other WLR materials.
Quantitative Approach: A survey will be used to will facilitate outreach to the hundreds of volunteers
who have participated with WLR initiative in the past three years, 2013-2015, for their feedback on the
program and its impact.
Qualitative approaches including interviews and focus group discussions with WLR volunteers will be
also employed to shed light on underlying issues, challenges, perspectives, and context. This will also
serve to ‘explain’ the quantitative results. On the other hand, FGDs will be conducted with children,
parents and community members for their feedback on the program and the change occurred as a result
of the program. Finally, Key Informant Interviews (KIIs) will be conducted with WLR stakeholders
including internal management staff and board members, in addition to number of key strategic partners
and donors chosen in collaboration with WLR.
The following project stakeholders and groups will be consulted for their feedback on the assessment
questions:

C.

DATA COLLECTION METHODS

Data collection methods will consist of: a) Document Review; b) Surveys; c) Focus Group Discussions d)
Key Informants Interviews;; and e) Observation. (Annex II: Tools, Annex IV: Sampling Strategy)
a) Document Review: The assessment team will review WLR project documents, inclusive of annual
reports, newsletters, studies, M&E forms, and media coverage with the aim to gain a thorough
understanding of the Program background, including its goals and objectives, intended beneficiaries
and partners, implemented activities and results.
b) Surveys: a phone based survey will be conducted with a random sample of volunteers who have

participated with WLR during the past three years, 2013-2015. The WLR volunteers' database will
be used to identify the total number of volunteers and conduct phone surveys with randomly
selected volunteers. The selected sample will provide a 95 percent confidence level with a +/- 5 percent
interval of the total volunteers population (2013-2015).

c) Focus Group Discussions (FGDs):11 focus group discussions will be conducted targeting three groups
as follows:


Volunteers: 5 FGDs consisting of 6-8 volunteers drawn from 2016 librarians list. Those
volunteers will be able to identify factors that help them sustain their efforts or otherwise
hinder their momentum. They will also share their perceptions on the program approach and
the change observed on the children over the years.



Children: 3 FGDs consisting of 4-6 children attending reading aloud sessions will be conducted
in the north, center and south. Volunteers attending the FGDs will help recruit children for
participation in FGDs. The assessment will take into consideration best practices in conducting
focus groups with children such that FGDs with children will be customized to meet the
developmental needs of children and will not adhere to an official protocol adopted usually.
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Moreover, age range and number of children attending the FGDs will be considered. This will
ensure high level of engagement and high quality of responses.


Parents and community members: 3 FGDs consisting of 6-8 participants will be conducted
concurrently with the children FGDs with assistance of volunteers. This group will help reflect
on the changes brought about by the program specifically on children and the local community.

FGDs selection criteria will be established for each individual group. For the volunteers FGDs,
factors such as age, gender, and geographic area (north, center and south) are considered. The team
will seek to get parental consent prior to conducting the focus groups with children. This process
will be facilitated by the volunteers. Moreover, the assessment will ensure to integrate people with
disabilities in the discussion groups depending on data availability.
d) Key Informants Interviews (KIIs): a maximum of 15 key informant interviews will be conducted with key
informants drawn from WLR list of stakeholders. Interviewees will be selected based on participation and
involvement in the program and their strategic importance to WLR.

The in-depth interviews will be guided by semi-structured questionnaires covering the assessment
topics. Interview guides will be tailored to each of the stakeholder clusters: 1) WLR management and
staff, 2) Partners and donors, 3) Active volunteers. Each interview guide will be developed to capture
perspectives and activities of each informant category, revolving around the assessment questions
relevant to each stakeholder. The guides are designed to preserve the potential for a relatively freeflowing conversation, while creating a standardized format to facilitate a reliable, comparative analysis of
data pertaining to the assessment questions for triangulation of information from multiple stakeholder
perspectives. Key informant interviews will be structured as follows:
WLR:
KIIs))
Partners
Donors:
Volunteers
KIIs)

Board Member, Director, Technical Manager, Staff Persons (M&E, Trainer) (Up to 5
To be identified by WLR (2-3 KIIs)
To be identified by WLR (2-3 KIIs)
Those who are active for many years and are consistently running libraries (Up to 5

To kick-start the data gathering process, the evaluation will begin by conducting in-depth meetings with
WLR staff.
e) Observation: The assessment team will visit 4-5 libraries that are planned to be established by the
WLR volunteers. Observation aims at generating in depth descriptions of the reading aloud sessions.
Key areas of observation will be developed in order to establish consistency in data collection
among different researchers and to facilitate comparability in data analysis.
Table 1: Data Collection Methods for the Seven Assessment Questions
Data Collection Methods

Assessment Questions

Survey

Q2, Q3, Q5, Q7

Focus Group Discussions

Q2, Q3, Q5, Q7

Key Informant Interviews

Q1, Q2, Q3, Q4, Q5, Q6, Q7
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Field Observation and Site Visits

Q2, Q5

Document Review

D.

Q1, Q2, Q4, Q5, Q6, Q7

DATA ANALYSIS METHODS

Qualitative data analysis gained through focus groups discussions, in-depth interviews and observations
will follow a systematic approach to recording, interpreting, and understanding the data. Quantitative
data analysis methods for the assessment will depend mainly on content analysis, comparisontriangulation of feedback from multiple sources.
Quantitative analysis gained mainly through the surveys will involve summarizing the frequencies of
variables of the data that has been collected and presenting the results in a way that communicates the
most important findings or features. It is also important to highlight that the assessment will seek to
quantify some qualitative data specifically when using measures to assess and evaluate stakeholders'
experiences with the program.
Data collected will be analyzed taking into consideration the following possible ‘influencing’ factors:




Gender
Rural versus Urban neighborhoods
Other factors that become relevant during data collection

Qualitative data will be substantiated and triangulated with survey results.
The assessment will look into WLR monitoring and evaluation practices and analyze the extent to which
outcomes/impact and successes are measured and highlighted. Team will be developing an assessment
tool to identify gaps and will propose solutions to augment M&E practices/system.

Table 2: Data Analysis Methods for the Seven Assessment Questions
Data Analysis Methods

Assessment Questions

Comparison Analysis

Q1, Q2, Q3, Q5, Q7

Trend/Pattern analysis

Q2, Q3, Q5

Information flow and validation analysis

Q2, Q3, Q7

Frequency Analysis

Q2, Q3, Q5, Q7

M&E/Theory of Change analysis

Q6
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45

ANNEX I:

Workplan and Timeline

DESCRIPTION

DELIVERABLE

TIMELINE

Design Phase (Assignment 1)
Desk review of project documents



List of documents
reviewed

Oct 3-Oct 13

Design Scope document submitted to CIS




Design Scope document
Work plan/schedule

Oct 20

CIS approves Design Scope document and budget

Oct 27

Implementation Phase ( Assignment 2)
Finalize assessment methodology, evaluation
 Final Design report
questions, stakeholder analysis, sampling
including
strategy and completed data collection tools
instruments
including translation
CIS approves final design report and data collection tools

Oct 30 – Nov 6

Dec 5

Data Collection through Surveys



Survey data (statistical
analysis tables and
graphs)

Dec 6 –Dec 22

Data Collection through Key Informants
Interviews (KII), Focus Groups (FG), and
Observation





KII notes
Focus group reports
Soft & hard copies for
all deliverables

Dec 11-Dec 29

Analysis of data collected and drafting of
reports
De-briefing of findings to CIS and WLR



Findings, Conclusions,
and Recommendations
PPT presentation

Jan 2- Jan 15

Draft assessment report incorporating CIS
and WLR comments and feedback from debriefing
Final assessment report and executive
summary incorporating CIS and WLR
comments



Draft assessment report
to CIS




Final evaluation report
Executive Summary

Analysis, De-briefing and Reporting Phase
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Jan 22
Jan 29

Feb 12 2017

ANNEX II: Discussion Guides and Data Collection Tools
KII Guide for CIS/Grantee (Taghyeer)
Name:

Date:

Title:

Gender:

1. In your opinion, to what extent was the We Love Reading Initiative aligned to Taghyeer mission and objectives?
Please elaborate on the theory of change to achieve desired results.
2. What are the intended outcomes/objectives of the We Love Reading? Were there any unexpected/indirect
outcomes? (probe different outcomes on males/females)
3. In your opinion, did We Love Reading achieve its intended outcomes?
a. To what extent has WLR been successful in cultivating the love of reading among children in the
targeted communities? How? (probe differences between males and females)
b. To what extent has the involvement in WLR been successful in contributing to change attitudes and
behaviors among children in the communities targeted? (probe differences in changes between males
and females)
c. How effective has WLR been in creating youth (probe males vs females) and women social
entrepreneurs/"change makers" in the communities targeted? Please provide examples.
4.

To what extent is WLR design based on needs of community members? Which stakeholders were engaged in
the design and implementation? What mechanisms of engagement were utilized? To what extent were gender
consideration integrated into the design and consultation process?
Stakeholders

Did not engage

Engaged somewhat

Engaged to a large extent

Women
Youth (males vs females)
people with disabilities (males vs
females)
Parents and Community members
(males vs females)
Other - specify

5. To what extent did WLR integrate sustainability of interventions into design and implementation? Please provide
examples
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6. What are the challenges to achieving the intended outcomes/objectives? What facilitated achieving the
objectives?
7. How do WLR apply the following approaches? To what extent were they successful/effective?

Methodologies/approaches

Not
Successful

Somewhat Very
Successful successful

Working with volunteers approach (males vs females)
Adopting different training models
Working with CBOs and key organizations in the field
Recruitment of children through volunteers approach (girls vs boys)
Book Selection Criteria (themes, criteria,.etc.)
Rights-based approach
Women-focused approach

8. What was the most effective approach or work methodology followed by WLR? Why? And what would make
others more effective?
9. To what extent did the partnership structure contribute to WLR mission? To what extent were project partners
effective in supporting WLR goal or otherwise hinder its achievement?
10. Which activities and/or results are likely/unlikely to continue to be sustained by stakeholders? Why or why
not?What would be required to ensure any change achieved can be sustained?
Interventions

Not Likely to Somewhat Likely Very Likely to be
be Sustained to be Sustained
Sustained

Accessibility to WLR libraries (locations, Timing,
recruitment)
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Females accessibility to WLR libraries
Volunteers momentum for change (new libraries being
built)
Other – please specify

11. How do you measure achievement of your objectives? What do you think are the major gaps/challenges in
capturing your successes?
12. To what extent does the organizational structure (staffing structure) support the implementation of WLR and
realization of its objectives?
M&E
1.
2.
3.

To what extent does WLR's monitoring and evaluation systems effectively capture and report occurring
change?
What are the lessons learnt and how have these learning been used to strengthen the programs?
Who out of the WLR staff participated in the planning, designing processes of the programs? Pre- and postquestionnaires?

49

KII Guide for Partners and Donors
Name:

Date:

Title:

Gender:

1. What is your relationship with WLR? What exactly do you know about WLR?
2. Did your organization participate in any aspect of the design and/or implementation of the WLR? How? (probeIf not, would you like to change that? What change in the model would you like to add?)
3. In your opinion, what did WLR intend to achieve? Did WLR achieve their objectives? What indicators do you
look at to assess WLR performance and achievement of its objectives?
4. In your opinion, what was the impact of WLR? Was the initiative perceived to be successful? Why/Why not?
Were they able to enhance the love of reading among children in the local communities? (probe differences
between males and females).
5. In your opinion, to what extent is WLR initiative design based on local communities needs specifically women
youth and children? Please elaborate.
6. In your opinion, to what extent was WLR able to engage and coordinate with you? What was successful? What
was unsuccessful?
7. To what extent were the following approaches followed by WLR successful/effective? Have they helped or
hindered achieving intended results/objectives? How?
Methodologies/approaches

Not
Successful

Working with volunteers approach (probe differences between males
and females)
Adopting different training models
Working with CBOs and key organizations in the field
Recruitment of children through volunteers approach
Book Selection Criteria (themes, criteria,.etc.)
Rights-based approach
Women-focused approach
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Somewhat Very
Successful successful

8. What were the most effective approach or work methodology followed by WLR? And in your opinion, what
would make others more effective?
9. In your opinion, to what extent did your partnership with WLR support the implementation of the program
and realization of its objectives?
10. Do you think that the initiative is planned to be sustainable? Why or why not?
11. What changes/ additions would you recommend to enhance program results and sustainability and to
develop your partnership?
12. Do you plan to continue to work with WLR in the future? Please elaborate.
M&E specific questions:
Donors (RTI, UNICEF):
1. To what extent does WLR Monitoring and evaluation systems effectively capture and report occurring
change?
2. How would you describe the quality of M&E reporting provided by WLR within the donor's
requirements?
3. What strengths or weaknesses have you observed with respect to WLR M&E capacity?
Partners:
1. Did you contribute to data collection in support of WLR reporting or M&E requirements? If so, how?
Did WLR provide any guidance or quality assurance to ensure consistent data collection
methodology/quality?
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KII Guide for Volunteers
Name:

Date:

Gender:
1. For how long have you been volunteering with WLR? What does it mean to you to be a WLR volunteer?
2. What was the most important factor that encouraged you to continue volunteering up to this point?
3. In your opinion, to what extent have you been successful in cultivating the love of reading among children
in the targeted communities? How?
4. How are you choosing the books for your reading sessions? Do you read the books ahead of the sessions?
What do you think about the topics of the books?
5. What is the most significant change you have seen during these years among children, in yourself and
other volunteers and in the community? (probe differences between males and females)
6. Are there recurrent challenges you face in implementation? What are they? In your opinion, what can be
done to solve them? (probe: gender related challenges)
7. Did you need support throughout your work in this initiative? if yes, what kind of support? Did you seek
WLR to get the information needed? Were there any challenges communicating with them?
8. What changes/additions would you suggest to enhance results and sustainability?
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Focus Group Discussion Guide for Parents and Community Members
Name:

Date:

Gender:
1. Did your children participate in the We Love Reading Program? In what way? (probe male and female
participation)? How were you become aware about the program?
Aware of WLR Through

Check all that apply

Volunteers
Media
Word of Mouth
School
CBOs
Other – specify
2. How often do your children go to the reading aloud sessions? Why? (can you please elaborate-probe: they
love to read, they have free time, they need a safe place to set with friends) (Also, probe differences
between males and females)

Never
Once a week
Once a month
Other – specify

3.

In your opinion, did the program reflect community prioritized needs? Please elaborate.

4. In your opinion, to what extent did the volunteers engage and mobilize community
members/parents/media? Please elaborate.
Stakeholders

Did not engage

CBOs
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Engaged somewhat

Engaged to a large extent

Community Members
Mothers of children
Fathers of children
Schools
Media
Mosques
Other – specify
5. In your opinion, to what extent was the volunteers successful in cultivating the love of reading among your
children? Were there any other impacts you are aware of? (probe differences between males and females)
6. Was there any impact on changing attitudes and behaviors of your children? How? Please give examples.
7. Did your community benefit in any way? How? Were there any negative repercussions? If so, what were
they?
8. What factors facilitated the participation of your children and what factors hindered their participation?
(probe: having women volunteers, locations of the libraries, media, word of mouth ..etc.
Positive Factors

Negative Factors
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9. In your opinion, what activities are likely/unlikely to continue to be sustained? Why or why not? What
would be required to ensure any change achieved can be sustained?

Interventions

Not Likely to Somewhat Likely Very Likely to be
be Sustained to be Sustained
Sustained

Accessibility to WLR libraries
Females accessibility to WLR libraries
Volunteers momentum for change (new libraries being
created)
Other – please specify

10. Have you ever provided feedback on WLR? If yes, to whom? And, was your feedback taken into
consideration? How?
11. Do you like to participate in WLR? How can you be an added-value to the initiative OR serve to improve
the initiative?
12. Would you continue to send your children to the libraries? Why or Why not? (probe differences between
males and females)
13. What changes/additions would you recommend to enhance program results and sustainability?
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Focus Group Discussion Guide for Children

Data:
Governorate:
Neighborhood:
Number of participants: Total: __ ( __M, ___ F)
(A puppet is going to help run the FGD with the children)
Hello! My name is Didi and I love to read! I am here today because I really want to learn more about the
reading sessions you are participating in! I have a few questions I’d like to ask you. I only ask that you
each speak individually so I get to hear all your answers.
This is my friend X she’ll be writing down some of the things you say so I remember everything you say,
because it’s so important! Before we start let’s play a quick game (icebreaker with a few q’s)!!
1. What do you do for fun? What are 3 of your favorite things to do when you’re not in school?
2. Do you enjoy the reading sessions?
a) What is it about the sessions that you enjoy?
b) Are there certain aspects of the sessions you do not like? Why?
c) Do you have any suggestions for how the reading sessions might be more fun?
3. I’d like to ask you about your attendanceProbe:
a) How many times a week do you go to the reading sessions? Or what days do you go to the
sessions?
b) Are there times when you don’t go, why?
c) Do you plan on continuing to go the reading sessions?
4. How far is the reading session from where you live?
5. How do you get there?
6. What do you think of the space (library)? Is it comfortable? Do you have any ideas for how it could be
better?
7. What do you think of the stories that you read? Does anyone have a favorite one? What did you like
about it? What did you not like? Did you learn anything from the stories you read? (NB: if covered in Q
1 don’t repeat).
8. Someone reads to you during these sessions. What are some of the things that you like about her/ his
reading? What are some of the things you don’t like about her/his reading?
9. How about at home- do you read there?
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a)
b)
c)
d)

Who reads with you (probe: parents, siblings, friends, relatives)?
Do you like to read at home?
Can you tell me about your favorite 3 books/authors?
What did you learn from one of these books?
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Focus Group Discussion Guide for Volunteers
Data:
Governorate:
Neighborhood:
Number of participants: Total: __ ( __M, ___ F)
1. What do you know about WLR? How were you made aware about the initiative?
Aware of WLR Through

Check all that apply

Volunteers working with WLR (probe if S/he reached
out WLR or S/he was recruited by them directly)
Media
Word of Mouth
Schools
CBOs
Other – specify
2. Do you think that WLR initiative suits the needs of children and the community? How? (probe males
and female needs).
3. How do you describe your training experience with WLR?
a. How were you trained (what method)? (get numbers)
b. What are the strengths of the training program? (probe on training content, duration)
c. What challenges did you face during the training (if any)?
d. Do you have any recommendations to make the training better?
4. How do you describe your experience in conducting reading aloud sessions?
a. How often do you conduct read aloud session?
b. Where do you conduct the read aloud sessions?
c. What do you enjoy most about them?
d. What are some of the challenges you faced in the past or currently face during the sessions and
how were you able to overcome them?
e. Did you need support throughout your work in this initiative? if yes, what kind of support? Did you
seek WLR to get the information needed? Were there any challenges communicating with them?
f. Have you interacted with CBOs and other organizations in your community?
5. How did/do you recruit children to attend sessions at your library? How do you describe the process?
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6. Do you think that the libraries you set are highly accessible to all children? (Probe on female
participation, persons with disabilities)? Are there certain obstacles that might prevent children from
attending the sessions? If yes, what do you suggest to do to solve them?
7. What do you think about the themes in the books? What changes or addition do you suggest, if any?
Books

Check all that apply

Interesting content
Useful content
Culturally appropriate
Easy to understand by children
Easy to be read by children
Other – specify
8. In your opinion, have you been successful in encouraging children to read and in developing the love of
reading? If yes, how would you describe that? (probe differences between males and females)
9. In your opinion, did reading aloud to children about specific topics contribute to changing their attitudes
and behaviors? How? Can you give examples?
10. Was WLR able to cultivate a sense of leadership and social entrepreneurship and responsibility among
yourselves? If yes, how?
11. For how long do you intend to keep reading for children? What challenges do you perceive that might
prevent you from continuing to read for children? If you stop reading for children, do you have an
alternative plan for the sessions to continue?
12. Have you trained other volunteers in your community to read aloud for children? if yes, Do you know if
they are conducting read aloud sessions? Do you think this would enhance the continuity of the initiative
in your community?
13. What changes/additions would you suggest to enhance results and sustainability?
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PHONE SURVEY
WE LOVE READING INTIATIVE
Introduction
Hello, my name is……… I work for INTEGRATED, a Monitoring and Evaluation company. We are
conducting in coordination with WLR a survey as part of an external evaluation that aims at improving
the work of the initiative. Please let us know if this is a suitable time for you to tell us about your personal
experience with WLR? Thank you.

I_Demographics(Researchers to ask the respondents at the time of the call)

Gender: ___________________
Age: Choose category from below:
(15-18)

___________ (26-30)

__________

(36-40)

(19-25)

___________ (31-35)

__________

40
and __________
above

Governorate: _______________________
Area/Neighborhood: ___________________
Urban/Rural: __________________
Occupation: ___________________
Mobile number: __________________

II_ Training
Q1- Which year have you been trained by WLR?
a. This year (2016)
b. 2015
c. 2014
d. 2013
e. Before 2013
f. I haven’t received any training (Thank the respondent and end the survey)
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__________

Q2: Which of the following training have you received? (Multiple selections allowed)
a. How to read aloud as an art
b. how to create your own WLR library
c. Other, (specify)________________

Q3: Which training method applies to your situation?
a.

Face-to-face training through WLR trainer

b.

Facilitated training through by an NGO

c.

On-line training through WLR website

Q4- How satisfied are you with the trainings you received through WLR? (Single Choice)
a.
b.
c.

Very satisfied
Satisfied
Not satisfied

Q5- Can you please tell me if you agree or disagree with the following regarding the training?
(Researcher to read all answers)
Agree
a.

Training subject matters were relevant to you and met your personal
requirements

b.

Training subject matters were applicable to your cultural context

c.

Quality of the training is good

d.

Duration of the training is sufficient

e.

The trainer is qualified

f.

Other; specify _____
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Disagree

Q6- I will read a few sentences for you, Can you please tell us whether or not you were able to do that
as a result of the training?

a.

Arrange and run reading aloud sessions for children in your YES
neighborhoods

NO

b.

Take leadership role in your community

YES

NO

c.

Implement other initiatives in your community

YES

NO

d.

Establish a good network in my community

YES

NO

e.

Train other people in your community on how to read aloud for children YES

NO

f.

Other, specify____________________

III_ Libraries
Q7- Are you still running reading aloud sessions in your community?
a.

Yes, move to Q8 then to section IV

b. NO, move to Q9 then to Q10

Q8- How often do you conduct the reading aloud sessions?
a.

Once a week

b.

Twice a week

c.

Monthly

d.

Others, please specify _______

Q9- Where do you conduct the reading aloud sessions?
a. Mosque
b. Home
c. CBO/local organization
d. Others, please specify ________
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Q10- What is the number of children attending the reading aloud session?
a. (1-5)
b. (6-10)
c. (11-15)
d. More than 15

Q11- Do the same children attend the reading aloud sessions frequently?
a.

Yes, to a great extent move to section IV

b. Yes, to some extentmove to section IV
c.

No move to section IV

Q12- Can you please tell me why? (Researcher will NOT read answers)
a.

Lack of books

b.

Book themes were not diverse and boring

c.

Moving to a new place

d.

Personal circumstances

e.

Didn’t know who to contact when there was a need

f.

I have a disability that prevented me from participating

g.

Others, specify_________

Q13: What will make you motivated to continue your reading aloud sessions for children in your
communities?
_____________________________________________________________________________
_____________________________________________________________________________
__________________________________________________

IV_Challenges and Recommendations
Q14: Did you face particular challenges while conducting reading aloud sessions for children?
a.

YES ______________ (move to Q12)
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b.

NO _____________ (move to Q13)

Q15: What type of challenges did you encounter? (Researcher to read all answers)

a.

Gender related challenges

YES

NO

b.

Security related challenges

YES

NO

c.

communication with WLR staff to get information

YES

NO

d.

Financial related challenges

YES

NO

e.

Finding locations challenges

YES

NO

f.

Transportation

YES

NO

g.

Dealing with children behaviors

YES

NO

h.

Recruitment of children

YES

NO

i.

Others (specify)

Q16: Do you think that you were able to engrain the love of reading among children in your community?
a.

YES____; How? ________________________________________

b.

NO_____; Why not? ____________________________________

Q17: Do you think that you were able to change behaviors and attitudes among children in your
community?
a.

YES____; How? ________________________________________

b.

NO_____; Why not? ____________________________________
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Q18: Did you notice any difference in impact among male and female children?
Yes;______; How?
No______
Q19: How could you improve the initiative?
_____________________________________________________________________________
_____________________________________________________________________________
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We Love Reading Session Observation Tool
Background Information:
Name of Observer

Gender of
Volunteer

Date of
Observation

Type of Session,
circle one:

First session for
the volunteer

Follow up
session.

Write down
Session
number:
Location of
ObservationGovernorate Name

Information on
session

Number of
children in
attendance
Ages of children
(range)

Neighborhood,
circle one

Urban

Rural

Camps

Number and
gender of
children in
attendance
Name of book
being used

Session setting (i.e.
Mosque, home,
CBO etc.)

Duration of
session
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M:

F:

Observation Information:
Domain

Yes

A) Venue
Venue is safe
Venue is clean
Venue is well lit
Venue is quiet
Venue has suitable seating for children
Ratio of volunteer to child is:
B) Volunteer
Initiating the session
Volunteer greets the children
Volunteer takes attendance
Volunteer introduces book to children referencing author and
illustrator
During the session
Volunteer interacts with children with respect/dignity (language and
tone of voice are appropriate)
Volunteer is “child friendly” animated, positive body language, and
makes eye contact with children
Volunteer is facing children during reading
Volunteer is holding book up so children can see it
Volunteer allows some time for all children to see the illustrations
during the reading
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No N/A

Comments

Volunteer is changing her/his voice tone
Volunteer is wearing a costume
Volunteer listens to children well (eye contact, body language etc)
Volunteer watches children and notices signs of boredom and acts
accordingly (notice differences between males and females)
Volunteer handles children’s problem behavior (fidgeting,
complaining, shouting etc.) appropriately (notice differences in the
case of males and females)
Volunteer manages session time well
Volunteer is enjoying reading to children
Closing the session
Volunteer fills out forms as needed by WLR
Volunteer gathers borrowed books from children and give books
back to children
Volunteer says goodbye to the children
C) Children
Children are engaged with volunteer (paying attention, smiling,
laughing)
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M&E Checklist
In addition to the questions asked in KIIs for WLR management/team and donors, the following checklist will be
used in combination with the questions asked to establish a gap analysis, reflective of an internal assessment of WLR
existing M&E systems to identify strengths, weaknesses, and gaps.
Not
present

Somewhat
present

Consistent
presence

Comments

M&E Personnel and HR Resources – organization-wide
Dedicated M&E personnel?
Persons actively involved in M&E functions?
M&E Personnel trained in M&E?
M&E Tools
M&E Data collection tools?
Database or excel sheet in place?
Quality assurance in place across projects?
Utilization of M&E in learning and planning?
M&E Tools – organization-wide
Indicators (institutional/strategic level)
Indicators across projects
Indicator reference sheets?
Performance tracking tables?
Results Framework or Logic Model?
Results Framework or Logic Model?
Data Analysis and Use
Reporting on data collected?
Data summary presentation?
Trend analysis?
Measuring performance against targets?




Not present: no evidence at all
Somewhat present: some evidence in projects, but not consistent across the project or at the
organizational level not consistent across the organization as a whole
Consistent presence: evidence consistently observed across all project aspects and/or institutional policy
in place and under implementation.
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ANNEX III: Translated Tools
دليل مجموعات النقاش لألهالي وأفراد المجتمع المحلي

االسم:
التاريخ:
النوع االجتماعي:

 -١هل تعرف عن مبادرة نحن نحب القراءة؟ كيف عرفت عنها؟ هل يشارك أطفالك في هذا البرنامج؟ كيف
ذلك؟(استفسر عن الفروقات بين الذكور واإلناث)

ضع إشارة بجانب
اإلجابات

عرفت عن المبادرة عن طريق

جميع

المتطوعين العاملين مع المبادرة
وسائل اإلعالم
أخبرني الناس المحيطين بي
المدرسة
مؤسسات المجتمع المحلي
غيرها  -الرجاء التحديد

 -٢كم مرة يذهب أطفالك إلى جلسات القراءة الخاصة بالمبادرة؟ (استفسر عن الفروقات بين الذكور
واإلناث)

ال يذهب أبدا
مرة في األسبوع
مرة في الشهر
غيرها  -الرجاء التحديد
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 -٣برأيك ،هل تعكس المبادرة احتياج ذو أولوية بالنسبة للمجتمع المحلي؟ الرجاء الشرح والتفصيل.

 -٤برأيك ،إلى أي درجة يعمل متطوعي مبادرة نحن نحب القراءة على إدماج أفراد المجتمع المحلي/
األهالي /اإلعالم؟ الرجاء الشرح والتفصيل.

ذوو العالقة

لم يتم إدماجهم

تم إدماجهم إلى حد ما

تم إدماجهم إلى حد كبير

مؤسسات المجتمع المحلي
أفراد المجتمع المجلي
النساء المتطوعات
أمهات األطفال
آباء األطفال
المدارس
اإلعالم
المساجد
غيرها  -الرجاء التحديد

 -٥برأيك ،إلى أي مدى نجحت متطوعو مبادرة نحن نحب القراءة في زرع حب القراءة عند األطفال؟ هل
هناك أثر آخر الحظته لهذه المبادرة؟(استفسر عن الفروقات بين الذكور واإلناث)

 -٦هل كان لجلسات القراءة أثر في تغيير اتجاهات وسلوكيات أطفالك؟ كيف؟ الرجاء إعطاء أمثلة.

 -٧هل استفاد المجتمع المحلي بطريقة ما من مبادرة نحن نحب القراءة؟ كيف؟ هل كان هناك تأثيرات
سلبية؟ إذا حدث ذلك ،فما هي هذه التأثيرات؟

 -٨ماهي العوامل التي سهلت مشاركة أطفالك في المبادرة؟ وماهي العوامل التي أعاقت أو تعيق
مشاركتهم؟ (االستفسار أكثر عن عوامل مثل وجود سيدات متطوعات ،موقع المكتبات ،اإلعالم ،تناقل
المعلومات بين الناس ..إلى آخره)
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العوامل السلبية

العوامل اإليجابية

 -٩برأيك ،ما هي النشاطات التي ستستمر على المدى البعيد؟ وما هي النشاطات التي لن تستمر على
المدى البعيد؟ لماذ؟ ولم ال؟ وما هو المطلوب القيام به لضمان استمرار أي تغيير تم تحقيقه؟

التدخالت

ليس من
المتوقع
استمرارها

من المتوقع
استمرارها إلى حد ما

من المتوقع
استمرارها إلى حد
كبير

القدرة على الوصول إلى جلسات القراءة
قدرة اإلناث على الوصول إلى جلسات القراءة
حماس المتطوعين للتغيير (تأسيس مكتبات جديدة)
غيرها  -الرجاء التحديد

 -١٠هل أعطيتم أي تغذية راجعة عن مبادرة نحن نحب القراءة؟ إذا كانت اإلجابة بنعم ،فلمن؟ وهل تم
أخذ الحظاتكم بعين االعتبار؟ كيف؟

 -١١هل تحبون المشاركة في مبادرة نحن نحب القراءة؟ كيف بإمكانكم القيام بإضافة نوعية للمبادرة؟ أو
العمل على تحسينها؟

 -١٢هل ستستمرون بإرسال أطفالكم إلىجلسات القراءة؟ لماذا؟ ولم ال؟ (استفسر عن الفروقات بين
الذكور واإلناث)

 -١٣ما هي التغييرات/اإلضافات التي تقترحونها لتعزيز نتائج البرنامج وضمان استمراريته؟
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دليل مجموعات النقاش لمتطوعي مبادرة نحن نحب القراءة

 -١ماذا تعرف عن مبادرة نحن نحب القراءة؟ وكيف عرفت عنها؟

علمت عن المبادرة من خالل:

ضع إشارة
اإلجابات

عن جميع

المتطوعين الذين يعملون مع المبادرة (السؤال عما إذا
كانوا هم من تواصل مع المتطوعين أو العكس)

اإلعالم
من الناس المحيطين
المدارس
مؤسسات المجتمع الحلي
غيرها  -الرجاء التحديد

 -٢هل تعتقد بأن مبادرة نحن نحب القراءة تناسب احتياجات األطفال والمجتمع؟ وكيف؟ (استفسر عن
الفروقات بين احتياجات الذكور واإلناث)

 -٣كيف تصف تجربتك في التدريب من قبل مبادرة نحن نحب القراءة؟
أ -كيف تم تدريبك؟ (ما هي المنهجية؟) (الحصول على أرقام)
ب -ماهي نقاط القوة في التدريب؟ (االستفسار أكثر عن محتوى التدريب ،وقت التدريب)
ج -ما هي التحديات التي واجهتك خالل التدريب؟ إن وجدت
د -هل لديك أي توصيات لجعل تجربة التدريب أفضل؟

ل؟
 -٤كيف تصف تجربتك في تنفيذ جلسات القراءة بصوت عا ٍ
ل؟
أ -كل كم من الوقت تقوم بتنفيذ جلسات القراءة بصوت عا ٍ
ب -أين تقوم بتنفيذ جلسات القراءة؟
ج -ما هو أكثر ما تستمتع به في هذه الجلسات؟
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د -ما هي بعض التحديات التي واجهتها في الماضي أو في الوقت الحالي خالل تنفيذك للجلسات؟كيف استطعت
التغلب على هذه التحديات؟
هـ -هل احتجت لللمساعدة خالل مشاركتكم في المبادرة؟ ان كان الجواب نعم ،ما عي نوع المساعدة؟ هل لجأت
لفريق المبادرة للحصول على أي معلومات الزمة؟ هل كان هناك أية صعوبات في التواصل معهم؟
و -هل تعاملت مع مؤسسات المجتمع المحلي في مجتمعك؟

 -٥كيف قمت باستقطاب األطفال لحضور الجلسات في مكتبتك؟ كيف تصف هذه العملية؟

 -٦هل تعتقد أن المكتبات موجودة في أماكن يسهل على جميع األطفال الوصول إليها؟ (السؤال عن
مشاركة اإلناث ،وذوي اإلعاقة)؟ هل هناك معيقات معينة من الممكن أن تمنع األطفال من حضور
الجلسات؟ إذا كانت اإلجابة بنعم ،ماذا تقترح لحل هذه المشكلة؟
 -٧ما رأيك بالمواضيع التي تطرحها الكتب؟ ما هي التغييرات أو اإلضافات المقترحة؟ إن وجدت.

ضع إشارة
اإلجابات

الكتب

عن جميع

محتوى ممتع
محتوى مفيد
مناسب للثقافة االجتماعية
سهل فهمه واستيعابه من قبل األطفال
سهل قراءته من قبل األطفال
غيرها  -الرجاء التحديد

 -٨برأيك ،هل نجحت في تشجيع األطفال على القراءة ،وفي غرس حب القراءة عند األطفال؟ إذا كانت
اإلجابة بنعم ،كيف تستطيع أن تصف ذلك؟ (استفسر عن الفروقات بين الذكور واإلناث)

 -٩برأيك ،هل ساعدت القراءة لألطفال عن مواضيع معينة على تغيير اتجاهاتهم وسلوكياتهم؟ كيف؟ هل
بإمكانك إعطاء أمثلة؟

 -١٠هل استطاعت مبادرة نحن نحب القراءة تعزيز حس القيادة والريادة المجتمعية والمسؤولية عندكم؟
إذا كانت اإلجابة بنعم ،كيف؟
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 -١١إلى متى تنوي االستمرار في القراءة لألطفال؟ ما هي التحديات التي تعتقد بأنها ستمنعك من
االستمرار بالقراءة لألطفال؟ في حال توقفك عن القراءة  ،هل لديك خطة بديلة لضمان استمرار
الجلسات؟

 -١٢هل قمت بتدريب متطوعين آخرين في مجتمعك على القراءة لألطفال؟ إذا كانت اإلجابة بنعم ،هل
تعلم إذا كانوا ينفذون جلسات القراءة أم ال؟ هل تعتقد بأن هذا سيعزز استمرارية المبادرة في مجتمعك؟

 -١٣ما هي التغييرات /اإلضافات التي تقترحها لتعزيز نتائج المبادرة واستدامتها؟
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مقابالت معمقة مع المتطوعين

 .1متى بدأت التطوع مع مبادرة نحن نحب القراءة؟ ماذا يعني لك أن تكون متطوعا في هذه
المبادرة؟
 .2ما هو أهم عامل شجعك على االستمرار في التطوع إلى اآلن؟
 .3هل استطعت حب زرع القراءة عند األطفال في منطقتك؟ كيف؟
 .4كيف تختارين الكتب لجلسات القراءة؟ هل تقرأين الكتب قبل الجلسات؟ ما رأيك بمواضيع الكتب
المختارة؟
 .5ما هو أهم أثر الحظته خالل سنوات تطوعك ،سواء عند األطفال ،أو فيك أو في المتطوعين
اآلخرين وفي المجتمع؟
 .6هل هناك تحديات متكررة تواجهك خالل التنفيذ؟ ما هي هذه التحديات؟ برأيك ،ما الممكن عمله
للتغلب عليها؟
 .7هل احتجت إلى المساعدة خالل تجربتك في عقد جلسات القراءة؟ إذا كانت اإلجابة بنعم ،ما
نوعها؟ هل احتجت إلى معلومات من فريق المبادرة؟
 .8ما هي التغييرات /اإلضافات التي تقترحها لتعزيز نتائج المبادرة واستدامتها؟
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دليل النقاش
جلسة االطفال

مرحبا! انا اسمي ديدي وأنا أحب القراءة! انا معكم اليوم ألتعرف على جلسة القرأة التي شاركتم بها .لدي
مجموعة من االسئلة التي أود ان اطرحها عليكم .اطلب منكم التحدث على حدة ألستطيع ان أستمع
الجاباتكم.

هذه صديقتي ـــــــــــ وستقوم بكتابة أجوبتكم ألستطيع ان أتذكر كل المعلومات في اجابتكم ألنها مهمة
جدا ! قبل ان نبدأ لنلعب معا لعبة سريعة!

 .1كيف تمضي وقت فراغك /أو وقت التسلية؟ عدد ثالث نشاطات تحب ان تقوم بها خارج
المدرسة.
 .2هل تستمتع بجلسات القراءة؟
 .aما الذي يعجبك ؟لماذا؟
 .bما الذي ال يعجبك؟ لماذا؟
 .cهل لديك أي اقتراحات لتحسين جلسات القراءة؟
 .3أود أن أسآلك عن مشاركتك:
 .aما هي األيام التي يمكنك فيها الحضور الى الجلسات؟
 .bكم مرة في األسبوع تستطيع الحضور والمشاركة في الجلسات؟
 .cهل يوجد أوقات ال تستطيع الحضور والمشاركة في الجلسات؟ لماذا؟
 .dهل تنوي االستمرار في القدوم والمشاركة في جلسات القراءة؟
 .4كم يبعد موقع الجلسة عن منزلك؟
 .5كيف تأتي الى الجلسة؟
 .6ما رأيك في المكتبة (الموقع)؟ هل تشعر بالراحة في الموقع/المكان؟ هل لديك أي
اقتراحات لتحسين الموقع /المكان؟
 .7ما رأيك بالقصص ؟ هل لديك قصة مفضلة؟ ما الذي يعجبك في القصص؟ ما الذي ال
يعجبك؟ ماذا تعلمت من القصص؟ .NB: if covered in Q 1 don’t repeat
 .8هناك شخص يقرأ القصص .ما رأيك بطريقة ــــــــــ في القراءة؟ ما الذي يعجبك في طريقة
القراءة؟ ما الذي ال بعجبك؟
 .9هل تقرأ في المنزل؟
 .aمن يقرأ معك (االهل االخوة االصحاب)؟
 .bهل تحب ان تقرأ في المنزل؟ لماذا؟
 .cأذكر اما ثالث كتب او كتاب مفضلون لديك.
 .dماذا تعلمت من تلك الكتب؟
شكرا
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إ ستبيان عن طريق الهاتف
مبادرة نحن نحب القراءة
رقم االستمارة[____]:
مرحبا ،اسمي … وأنا أعمل مع شركة  INTEGRATEDوهي شركة تعمل في مجال المتابعة والتقييم .عم نجمع معلومات عن برنامج نحن نحب
القراءة ،طبعا بالتعاون مع البرنامج .الهدف من المكالمة هو انه نعمل تقييم لفعالية برنامج نحن نحب القراءة من خالل تجربتك الشخصية .هل هذا
الوقت مناسب حتى نحكي ا
وال بتحبي أرجع أرن عليكي بوقت ثاني؟ تمام ،رح أسألك مجموعة من األسئلة ويا ريت تجاوبي بكل صراحة إلنه الهدف
هو التحسين من جودة تجربتك مع نحن نحب القراءة.
موافقة على المقابلة :هل توافق على المشاركة في هذه المقابلة؟
نعم
ال ← ← ←أنهي المقابلة واشكر االمستجيب
ضبط المقابلة (يتم تعبئته من قبل الباحث/ة)
إسم المشرف (االسم/اسم العائلة) (في حال حضوره):

إسم مجري المقابلة (االسم/اسم العائلة والتوقيع) :
تاريخ المقابلة (يوم/شهر/سنة)

وقت بدء المقابلة المقابلة (ساعة:دقيقة)

وقت انهاء المقابلة (ساعة:دقيقة)

2016/........ /........

......... : .........

......... : .........

ضبط المقابلة (يتم تعبئته من قبل المشرف)
هل تم تدقيق اإلستمارة ؟
نعم

هل تم ادخال اإلستمارة الكترونيا؟
نعم

ال

ال

 .1المعلومات الديموغرافية
 1.1النوع اإلجتماعي:
للباحث :إجابة واحدة.
1
2

ذكر
أنثى

الترميز
]___[

 1.2العمر:
للباحث :إجابة واحدة.
1
2

18-15
25-19

3

30-26

4

35-31

5

40-36

6

 40فما فوق

الترميز

]___[

 1.3الموقع الجغرافي
للباحث :إجابة واحدة
1
2

المحافظة
المنطقة/الحي

3

نوع المنطقة

الترميز
]___[

 .1حضري

 .2ريفي
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 1.4المهنة :
الترميز
]___[

للباحث :إجابة واحدة.

 1.5رقم الهاتف:
الترميز
]___[

للباحث :اجابة واحدة

 .2التدريب
 2.1في أي سنة تدربت من قبل مبادرة نحن نحب القراءة؟
للباحث :اجابة واحدة
1

2016

2

2015

3

2014

4

2013

5

قبل 2013

6

لم اتلقى تدريب ←← ←أنهي المقابلة واشكر االمستجيب

الترميز

]___[

 2.2أي من التدريبات التالية تلقيت؟
الترميز

للباحث :أكثر من اجابة
1

التدريب على فن القراءة بصوت عال لألطفال

]___[

2

كيفتنشء مكتبتك (مكتبة نحن نحب القراءة)

]___[

3

أخرى (الرجاء التحديد)____________________

]___[

 2.3ما هو أسلوب التدريبات التي تلقيتها؟
للباحث :اجابة واحدة
1

تدريب مباشر من قبل مدرب من مبادرة نحن نحب القراءة

2

تدريب من قبلمنظمات غير ربحية في مجتمعك

3

تدريب على االنترنت من خالل الموقع االلكتروني لمبادرة نحن نحب القراءة

الترميز
]___[

 2.4ما هو مستوى رضاك العام عن التدريبات التي تلقيتها من قبل مبادرة نحن نحب القراءة ؟
للباحث :اجابة واحدة (اقرأ االجابات)
1

راض جدا

2

راضي

3

غير راض

الترميز
]___[

 2.5هل من الممكن أن تخبرني ان كنت موافق او غير موافق على العبارات التالية التي تخص التدريب؟
الترميز

للباحث:قراءة جميع الخيارات.

موافق
1

كان لمواضيع التدريب صلة بك وقامت بتلبية متطلباتك الشخصية
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غير موافق
]___[

2

كانت مواضيع التدريب مناسبة لثقافة مجتمعك

3

كانت جودة التدريب عالية

4

كانت مدة التدريب كافية

5

المدرب مؤهل

6

غيرها ،الرجاء التحديد ----------------

 2.6سوف اقوم بقراءة عدد من العبارات لتخبرني ما الذي استطعت القيام به نتيجةً لحصولك على التدريب؟
الترميز

للباحث:قراءة جميع الخيارات.

نعم
1

ال

التخطيط والتنفيذ الناجح لجلسات القراءة بصوت عال لألطفال في
الحي الذي تعيش فيه

2

اتخاذ دور قيادي في مجتمعك

3

تنفيذ مبادرات أخرى في مجتمعك

4

تأسيس شبكات تواصل جيدة في مجتمعك

5

تدريب آخرين في مجتمعك على القراءة بصوت عال لألطفال

6

غيرها ،الرجاء التحديد ----------------

]___[

 .3المكتبات /جلسات القراءة بصوت عا ٍل لألطفال
 3.1هل مازلت االن تعقدجلسات قراءة وتقرأ لألطفال بصوت عا ٍل في مجتمعك؟
للباحث :اجابة واحدة
1

نعم

2

ال←← ←أنتقل الى سؤال 3.3

الترميز
]___[

 3.2كم مرة تعقدجلسات القراءة بصوت عا ٍل لألطفال؟
للباحث :اجابة واحدة (ال تقرأ الخيارات)
1

مرة في األسبوع←← ←أنتقل الى سؤال 4.1

2

مرتان في الشهر ←← ←أنتقل الى سؤال 4.1

3

مرة في الشهر←← ←أنتقل الى سؤال 4.1

4

غيرها ،الرجاء التحديد← ←←-------------------أنتقل الى سؤال 4.1

الترميز

]___[

 3.3هل من الممكن أن تخبرني عن السبب؟
للباحث :أكثر من اجابة (ال تقرأ الخيارات)
1

عدم توفر الكتب

2

مواضيع الكتب مملة وغير متنوعة

3

انتقال مكان السكن

4

أسباب شخصية

5

لم أعرف بمن علي االتصال عند وجود حاجة لذلك

6

أعاني من اإلعاقة التي منعتني من عقد جلسات قراءة

7

غيرها ،الرجاء التحديد_______

الترميز

]___[
]___[
]___[
]___[
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 3.4ما الذي يشجعك على االستمرار في عقد جلسات القراءة بصوت عالي لالطفال في مجتمعك؟
__________________________________________________________________
__________________________________________________________________
__________________________________________________________________
.4التحديات والتوصيات
 4.1هل واجهت تحديات معينة خالل تنفيذك جلسات القراءة بصوت عالي لألطفال؟
للباحث :اجابة واحدة
1

نعم

2

ال←← ←أنتقل الى سؤال 4.3

الترميز
]___[

 4.2ما هو نوع التحديات؟
للباحث:قراءة جميع الخيارات

نعم
1

تحديات مرتبطة بالنوع االجتماعي كونك (أثنى/ذكر)

2

تحديات مرتبطة باألمان

الترميز

ال

االتصال والتواصل مع موظفيين المبادرة للحصول

3

على المعلومات

4

تحديات مرتبطة بالتمويل

5

تحديات مرتبطة بالعثور على مكان

6

تحديات متعلقة بالمواصالت

7

تحديات متعلقة بالتعامل مع سلوك األطفال /الذكور

8

تحديات متعلقة بالتعامل مع سلوك األطفال /االناث

9

تحديات متعلقة باستقطاب األطفال /الذكور

10

تحديات متعلقة باستقطاب األطفال /االناث

11

أخرى يرجى التحديد---------

]___[

 4.3باعتقادك ،هل استطعت زرع حب القراءة عند األطفال في مجتمعك؟
للباحث :اجابة واحدة
1

نعم  ،كيف ------------------------------------------------------------

2

ال ،لماذا --------------------------------------------------------------

الترميز
]___[

 4.4باعتقادك ،هل استطعتتغيير اتجاهات وسلوكيات األطفال في مجتمعك؟
للباحث :اجابة واحدة
1

نعم  ،كيف

2

ال ،لماذا___________________________________

 4.5هل الحظت أي فرق في تأثير المبادرة على األطفال سواء كانوا ذكورا ً أم إناثاً؟
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الترميز
]___[

الترميز

للباحث :اجابة واحدة
1

نعم ،وضح _________________________________________________

2

ال

 4.6كيف من الممكن أن تحسن وتطور مبادرة نحن نحب القراءة؟
__________________________________________________________________
__________________________________________________________________
__________________________________________________________________
أشكر المجيب وانهي المكالمة

ANNEX IV: Sampling Strategy
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]___[

Sampling Strategy
The evaluation will employ both quantitative and qualitative methods. In addition to the desk review, other sources
of data will include: Key Informant Interviews (KIIs) with WLR staff, partners, donors, and active volunteers, Focus
Group Discussions (FGDs) with active volunteers, parents and members of the communities, and child
beneficiaries of WLR as well as a set of observations for read-aloud sessions currently taking place. Quantitative
data will be obtained from a survey that will be administered to volunteers of the WLR program throughout 2013
to 2016.
The sampling profile took into account different variables including:






Year of participation in the program
Gender
Geographic representation (North, Central and Southern Jordan)
Nationality
Variance in reading session setting (i.e. home based, mosques, CBOs etc.)

The sampling profile also took into account the sources of information made available to the researchers including
the number of volunteers targeted per year and the geographic reach of the program. The available information
can be found as per the following details:
Available numbers of active and non-active volunteers (2013-2016)
Project

Year

Project

Total number of
volunteers (available)

2013

13

2014

5

2015

107 (Zaatari camp)

58 (UNICEF project)

165

2016

426 (RAMP)

189 (UNICEF project)

615

Total number of volunteers:

798

Geographical Distribution (2016)
Projects implemented in 2016

UNICEF

RAMP

North

Ajloun

Ajloun

Irbid

Irbid

Amman

Jerash

Zarqa

Amman

Madaba

Zarqa

Center

South

Karak
Based on the available data the projected sampling profile is as follows:
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A) Focus Groups:
A total of 11 focus groups will be implemented for the following target groups:
1.
2.
3.

Active Volunteers (2016)
Parents and members of the communities
Child beneficiaries of the program (2016)

Details on each of the focus groups are summarized as follows:
1- Focus group discussions for 2016 volunteers
Region

Governorate

Project

Demographics

Number of focus
groups

North

Ajloun

UNICEF

Youth

1

Irbid

RAMP

The sample contains Syrian
refugees (Females)

1

Amman

RAMP

Females

1

Zarqa

UNICEF

Kerak

RAMP

Center

South

1
Males

1

Total Number of Focus Groups

5

It is worth noting that the focus group to be conducted in Karak consists of only four males. Yet, based on the fact
that the number of male participants in the program is significantly lower than their female counterparts, a decision
was made to hold this focus group in order to gain insight in to their experience, while also keeping in mind that
total number of participants is low according to the standards of running a focus group.
Volunteers participating in the focus groups will be asked to assist in recruiting children and parents as per the
details below:
2- Focus groups for children

Region

Governorate

Number of focus groups

North

Ajloun

1

Center

Amman

1

South

Karak

1

Total Number of Focus Groups

3
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3- Focus groups for parents and community members
Region

Governorate

Number of focus groups

North

Irbid

1

Center

Zarka

1

South

Karak

1

Total Number of Focus Groups

3

B) Key Informant Interviews & Observation Sessions:
A total of 4-5 KIIs will be held with active volunteers. Additionally, observation sessions on read aloud sessions
currently taking place will also be held as per the following information:

Governorate/Region

Gender

Year of participation

Amman

F

2009

Irbid

F

2010

Karak

M

2011

Zaatari (potentially two interviews)

M&F

2015

C) Phone Surveys
The phone survey aims to capture statistics that reflect the opinions of the volunteers of the WLR (active and nonactive) regarding their participation in the program, the effectiveness of the training received as well as their
experience in running read-aloud sessions. Sample size is calculated based on 95% confidence level and 5%
confidence interval is 260 from the total population of 798 throughout 2013-2016.

Total number of volunteers

798

Sample size (at a 95% confidence level)

260

Randomization will be for 2015 and 2016 volunteers only based on the fact that there is no documentation for the
whole number of volunteers in 2013 and 2014 hence the survey will attempt to contact all the names that are
available as per the table below provided that their phone numbers are still functional. Randomization will be
proportionate to the percentage of volunteers to the total volunteers in their respective year.
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Sample Size/Year

Number

Notes

Sample size from 2013

13

All the volunteers will be contacted

Sample size from 2014

5

All the volunteers will be contacted

Sample size from 2015

55

Calculated as follows: 55/798=.21
Sample size (2015)= .21*260=55

Sample size from 2016

200

Calculated as follows: 615/798=.77
Sample size (2015)= .77*260=200

D) Key Informant Interviews with partners, donors and WLR staff:

Stakeholder

Number

Partners

Up to 3

Donors

Up to 3

WLR Staff

Up to 5

ANNEX V:

TEAM COMPOSITION, Roles and Responsibilities
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Evaluation Team Members and Designated Tasks
Walaa Aqrabawi: Lead Evaluator, responsible for designing the work plan, assigning team duties,
facilitating smooth team operations, managing activities, resources, and team member performance to
meet objectives; ensures that KIIs/focus group discussion notes are produced in a timely and consistent
manner. Lead Evaluator will lead in creating design methodology and instruments; participates in
interviewing and data collection; ensures that findings, conclusions, and recommendations answer
evaluation questions and meet CIS purposes; produces/finalizes evaluation tools and final report; ensures
final reporting meets CIS requirements. The Lead Evaluator will have leadership role in analysis, final
reporting and presentation.
Sirsa Qursha: Project Manager, responsible for leading data collection process including the design
of data collection tools, pilot testing of tools; participating in interviewing and data collection and
producing KIIs and focus group discussion notes, and ensuring that tools specifically targeted at children
are appropriate and lend themselves to proper analysis. Project Manager will participate in analysis and
interpretation; produces report sections for the final assessment report.
Rula Hiyri: Technical Specialist, Focuses on her particular areas of specialization (education, youth)
in conducting desk review, design methodology and data collection instruments; co-leads pilot testing for
data collection; participates in interviewing and data collection and produces focus group discussion
notes; participates in analysis and interpretation; produces report sections for the final assessment
report.
Researchers and Data Collectors/note-takers: Assists in conducting the focus group discussions,
produces KIIs/focus group discussion notes, ensuring adherence to developed discussion guides, probing
for further answers; participates in providing findings to the evaluation team; supports logistics in the
field. Specific attention will be paid to selection of facilitators and data collectors to ensure meeting
WLR requirements on how to deal with volunteers during data collection.
Data Analyst: In close collaboration with the evaluation team, the data analyst will supervise the phone
survey process including adherence to phone survey guide by researchers, data entry, providing
technical support when the need arises. He will be responsible for maintaining data quality, analyzing
survey results, and producing survey results report per evaluation requirements.
Technical/Management Backstop: Technical and management backstop, as well as liaison with the
CIS program will be primarily through INTEGRATED’s principal, Nedjma Koval-Saifi. This will ensure a
single point of contact with CIS, as well as ensure adherence to contract compliance, financial
compliance, standards of performance, and timeliness of deliverables. INTEGRATED’s principal will also
provide technical expertise in evaluation design, quality assurance, and report writing.
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ANNEX III: SURVEY REPORT
I.

Demographics

Gender
Gender

Frequency

Percentage

Male

256

8%

Female

22

92%

Total

278

100%

Age

Frequency

Percentage

(15-18)

15

5%

(19-25)

47

17%

(26-30)

37

13%

(31-35)

41

15%

(36-40)

35

13%

(40 and Above)

103

37%

Total

278

100%

Age

91

Governorate
Governorate
Capital
Zarqaa
Al-Karak

Frequency
103
39
32

Percentage
37%
14%
12%

Mafraq

28

10%

Irbid

25

9%

Madaba

22

8%

Ajloun

16

6%

Balqaa

7

3%

Jarash

6

2%

Total

278

100%
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Geographical Area
Area

Frequency

Percentage

Urban

136

49%

Rural

114

41%

Camp

28

10%

Total

278

100%
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Occupation
Occupation

Frequency

Percentage

Housemaker

120

43%

Volunteerism

38

14%

Education-related jobs

33

12%

Non-profit Sector

24

9%

Public Sector

20

7%

Student

20

7%

Private Sector

9

3%

Retired

9

3%

Not Working

5

2%

Total

278

100%
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II.

Training

Q1- Which year have you been trained by WLR?
Year of Training

Frequency

Percent

This year (2016)

186

66.9

Before 2013

10

3.6

2013

8

2.9

2014

7

2.5

2015

67

24.1

Total

278

100.0
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Q2: Which of the following training have you received?
Training

Frequency

Percentage

Conducting Reading aloud
sessions

271

97%

How to establish a library

163

59%

Q3: Which training method applies to your situation?
Training Method
Face-to-face training through WLR trainer
Facilitated training through by an NGO
On-line training through WLR website
Total

Frequency

Percentage

271

97%

7

3%

0

0%

278

100.0
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Q4- How satisfied are you with the trainings you received through WLR?
Training Satisfaction

Frequency

Very satisfied

205

74%

Satisfied

72

26%

Not satisfied

1

0%

Total

278

100%

Percentage
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Q5- Can you please tell me if you agree or disagree with the following regarding the training?
Agree

Disagree

Training Properties
Frequency

Percentage

Frequency

Percentage

Training subject matters were relevant to me
and met my personal requirements

237

85%

41

15%

Training subject matters were applicable to my
cultural context

265

95%

13

5%

Quality of the training is good

262

94%

16

6%

Duration of the training is sufficient

142

51%

136

49%

The trainer is qualified

272

98%

6

2%
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Other

comment

Trained
target
group

Follow up
after
training

Time and
duration
of training

Venue of
training

Training
content

Stories
given after
training

More
practical
training

Dealing
with
children

Quality of
training

other

No. of
respondents

8

15

5

7

10

10

7

4

13

3

Q6- I will read a few sentences for you, Can you please tell us whether or not you were able to do that as a result of the training?
Yes
Results of the training

No

Frequency

Percentage

Frequency

Percentage

Implement other initiatives in my community

125

45%

153

8%

Train other people in my community on how to read
aloud for children

128

46%

150

23%

Take leadership role in my community

214

77%

64

55%

Establish a good network in my community

222

80%

56

20%

Arrange and run reading aloud sessions for children in my
neighborhoods successfully

256

92%

22

54%

100

Other:
Comment

Personal benefits

Expanding the
initiative

Benefits for
community

Benefits for children

Benefits related to
work

No. of respondents

38

8

19

7

6
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III.

Libraries

Q7- Are you still running reading aloud sessions in your community?
a.

Yes, move to Q8

b. NO, move to Q12 then Q13
Conducting Sessions
Currently

Frequency

Percentage

Yes

145

52%

No

133

48%

Total

278

100%
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Q8- How often do you conduct the reading aloud sessions?
Reading aloud sessions

Frequency

Percentage

Once a week

91

63%

Twice a week

17

12%

Monthly

17

12%

Twice a Month

16

11%

Daily

4

3%

Total

145

100%

Q9- Where do you conduct the reading aloud sessions?
Venues of reading
aloud sessions

Frequency

Percentage

Home

94

65%

CBO/local organization

40

28%
103

Schools

11

8%

Community

5

3%

Mosque

3

2%

Total

145

100%

Q10- What is the number of children attending the reading aloud session?
Number of children
attending sessions

Frequency

Percentage

(1-5)

16

11%

(6-10)

40

28%

(11-15)

35

24%
104

More than 15

54

37%

Total

145

100%

Q11- Do the same children attend the reading aloud sessions frequently?
The same children
attend sessions

Frequency

Percentage

Yes, to a great extent

89

61%

Yes, to some extent

47

32%

No

9

6%

Total

145

100%
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Q12- Can you please tell me why?
Reasons for not running reading aloud
sessions

Frequency

Percentage

Lack of follow up and guidance

44

33%

Moving to a new place

12

12%

Lack of books

9

9%

Book themes were not diverse and boring

4

3%

others

84

58%
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Other
Reason

Personal
reasons

Time
constraints

Reasons related
to community

Reasons related
to children

Unsuitable venue
for sessions

Reasons related
to books

Winter weather

No. of
respondents

21

36

7

14

8

4

12
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Q13: What will make you motivated to continue your reading aloud sessions for children in your communities?

Factors

Factors
related to
community

Support
and follow
up from
initiative

The love of
voluntary
and
community
work

The love
of reading
for
children

The
availability
of time

No. of
respondents

11

12

7

54

12

IV.

Personal
factors

The
availability
of a
suitable
venue

The
availability
of new
stories

Nothing

26

13

11

3

Challenges and Recommendations

Q14: Did you face particular challenges while conducting reading aloud sessions for children?
Did you face challenges in
conducting read aloud sessions?

Frequency

Percent

Yes

144

52%

No

134

48%

Total

278

100%
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Q15: What type of challenges did you encounter?
What type of challenges did you encounter?

Frequency

Percentage

Dealing with children behaviors/Females

17

12%

Security related challenges

18

13%

Communication with WLR staff to get information

19

13%

Gender related challenges

26

18%

Community related challenges

28

19%

Transportation

33

23%

Recruitment of children/Females

38

26%
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Recruitment of children/Males

52

36%

Financial related challenges

62

43%

Finding locations challenges

62

43%

Dealing with children behaviours/Males

64

44%

Total

144

100%
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Other
Type of
challenge

Lack of
support
from
the
initiative

Winter
time

Challenges
related to
the
community

Challenges
related to
the stories

Challenges
related to
children

Volunteer
personal
reasons

Children
time
constraints

Volunteer
time
constraints

Challenges
related to
venue

Nothing

No. of
respondents

2

9

30

18

19

7

3

11

2

6

Q16: Do you think that you were able to engrain the love of reading among children in your community?
Ability to engrain the
love of reading

Frequency

Percentage

Yes

263

95%

No

15

5%

Total

278

100%

111

N=278

c.

YES, How?

Comment
No. of respondents

d.

Enthusiasm, interaction
and commitment to
attend sessions

Taking books home to
read

Asking for more stories
to be read

Increase interest in
reading and books

110

75

56

59

NO, Why not?
Comment

The volunteer is not able to
judge

Age and number of children

Children aren’t engaged in the idea

No. of respondents

4

3

5

112

Q17: Do you think that you were able to change behaviors and attitudes among children in your community?

a.

Ability to change behaviors and
attitudes among g children in your
community

Frequency

Percentage

Yes

209

75%

No

69

25%

Total

278

100%

YES, How?
113

Comment

No. of respondents

b.

Positive
behavior
related to
content of
stories

Getting off the
streets

Quietness and
reduced
aggressive
behavior

Increased love
of reading
among children

Other

66

8

94

39

30

NO, Why not?
Comment

Didn’t follow up
with parents

Reasons related to
children

Low number of
conducted sessions

The children aren’t
always the same

No reason/ didn’t
notice

Other

No. of respondents

10

10

29

4

11

6

Q18: Did you notice any difference in impact among male and female children?
Difference in impact among male
and female children

Frequency

Percentage

Yes

146

53%

No

132

47%

Total

278

100%
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a.

YES, How?

Effect more apparent in females
Differences

No. of
respondents

Females
enthusiasm
and listening
was better

69

Effect more apparent in males

Number of
females

Differences
related to
gender

Differences
related to
relationship of
volunteer with
children

4

43

3

Other

5
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Differences
related to
gender

Number of
males

Age of
males

Differences
related to
relationship
of volunteer
with children

8

2

2

2

Other

3

Q19: How could you improve the initiative?

Suggestions

No. of
respondents

Encouraging
children and
doing
activities for
them

Expanding
the
initiative
and
spreading
its effect

Raising
awareness
of parents
and
engaging
them

Developing
the training
and follow
up and
expanding
their reach

Using
various
methods in
conducting
the sessions

157

101

18

37

35

116

Developing
the venues
and finding
new ones

Developing
the content
of the
stories and
increasing
the number

Engaging
the elderly
and
persons
with
special
needs

72

63

8

Nothing

31

